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Foreword

Museums can be magical places, where children and young people encounter a treasury of
incredible collections that bring learning to life. All children and young people should have
the chance to visit and be inspired by museums.  This is the aim of the Museums and Schools
programme, which is funded by the Department of Education (DfE) and managed by the Arts
Council.  For  the  past  six  years  the  programme has helped connect  museums  with  local
schoolchildren, targeting areas with high levels of deprivation and low cultural engagement.

Museums  ensure  that  the  activities  and  workshops  offered  are  linked  to  the  national
curriculum  and  support  classroom  learning.  Teachers  have  often  commented  that  the
programme offers children and young people the opportunity to learn in new and exciting
ways, bringing fresh creativity  to the classroom. The programme also aims to build long
term relationships  between  cultural  organisations  and  children,  who  are  encouraged  to
come back with their families. For example, the SS Great Britain museum in Bristol has a
‘Golden Ticket’ scheme that gives visiting children free access for their entire family.   

In 2017, we commissioned SQW to conduct an independent evaluation of the programme,
capturing  its  impact  and  making  recommendations  for  its  development.  It  makes  for
encouraging  reading.  Since  the project’s  inception the ten original  museum partnerships
have hosted 431, 283 pupils, with 83% more visitors in the final reporting year than in the
first.  In 2016/17 the programme supported 117, 899 visits  – 63% of which were pupils
visiting a museum for the first time. Over the years the programme has expanded to include
additional partnerships with the same level  of funding; at the time of this evaluation the
number of partnerships had grown to 14 (it is now up to 18) and the average cost per visitor
has  dropped  from  £18.58  to  £11.68,  showing  how  the  programme  has  been  able  to
significantly increase its value based on the same financial investment. 

Importantly, the report also describes the benefits of the programme for teachers; how it has
helped  improve  their  knowledge  and  teaching  practice,  through  formal  training  and
observing different teaching styles. Museums too have seen positive outcomes, from staff
development to sharing practice and collections with their national museum partners.  

Arts Council England is committed to giving everyone the chance to enjoy the riches of our
national art and culture.  We believe that a quality cultural education should be available to
all children and young people. It’s an area that I feel personally very strongly about, as I
believe  it’s  intrinsic  to  the  future  of  our  arts  and  cultural  institutions,  and  of  great
importance  to  the  wellbeing  and  prosperity  of  our  children,  our  communities,  and  our
nation. The stories museums tell are the keys to understanding who we are; but museums
are also laboratories of creative thought and practice. We need to use all our creativity.

I am delighted that DfE continues to invest in the Museums and Schools Programme, it has
had a  real  impact on the provision of cultural  education for children and young people.
Drawing on the insight and recommendations offered in this report, we will work with DfE
to improve the delivery of the programme to give even more children and young people the
opportunity to enjoy a trip to a museum, and all the joys that come with it.

Darren Henley OBE, Chief Executive, Arts Council England 
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Executive summary

Background

1. The Museums and Schools programme was established in 2012, initially as a three-
year initiative and subsequently funded year on year. To date, the programme has received
over £7million funding from the Department for Education (DfE), with Arts Council England
(ACE)  responsible  for  the  programme’s  management.  Originally  set  up  with  ten
partnerships,  there  are  now  14  partnerships that  have  been  established  through  the
programme. Each involves museums working closely with local schools to provide quality
engagement opportunities for pupils. Most partnerships comprise of a regional museum, a
national museum, a cluster of schools and a Bridge Organisation, although the model has
evolved over time.

2. The programme has seen three governments over the course of its lifetime, but its
core purpose has remained consistent. The DfE’s funding letter for 2017/18 sets out the
current objectives for the Museums and Schools programme:

To increase the number of visits to museums and galleries by schools in locations classified as
areas of high deprivation where engagement between schools and regional museums has been
low

To deliver high quality opportunities for school pupils to visit museums that is linked to the
national curriculum and support classroom learning.

3. During  the  lifetime  of  the  programme  additional  interest  in  the  financial
sustainability of  museum  education  activities,  ACE  quality  principles and  extended
partnership working (particularly with local  Cultural Education Partnerships) have been
integrated into the programme’s practice.  Museum partners are also expected to support
schools with their Artsmark accreditation and support children and young people to achieve
Arts Awards.  

4. Museum  partners  initially  were  paired  with  a  national  museum  partner;  the
pairings were made by ACE and all parties were given freedom to decide how to use the
opportunity. These relationships have varied in quality and intensity, and they have changed
over the duration of the programme. National partners can bring resources, exhibit loans,
subject  expertise,  project  experience  and  a  critical  friend  perspective  to  their  regional
partners.  

5. Error:  Reference  source  not  found shows  the  distribution  of  the  Museums  and
Schools partners relative to Opportunity Areas (targeted by the DfE as areas identified as the
most challenged in terms of social mobility). Those partnerships labelled in black are the
original  ten;  those  in  blue  are  the  more  recent  additions.  As  the  Museums  and  School
programme pre-dates government’s social mobility actions in the Opportunity Areas, there
is limited overlap between the two programmes in terms of location. However, the museums
in the programme were selected to participate on the basis of location, specifically proximity
to areas of socio-economic disadvantage with low cultural engagement. 
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Figure 1: Map showing location of Museums and Schools partners relative to Opportunity 
Areas

Source: Produced by SQW 2018. Licence 100030994

Evaluation

6. The  museum  partners  have  been  keenly  interested  in  an  evaluation  of  their
combined activities for some time.   The evaluation was undertaken during a four-month
period at the end of the 2017/18 financial year.  The evaluation firstly established a  logic
model that  was  tested  with  museum  partners  to  capture  the  core  elements  of  the
programme. The evaluation then used various data sources to elaborate the key elements of
the logic model including a survey of schools, monitoring data and documents provided
by ACE, and  interview and case study data from each of the partnership site.  A set  of
interim findings were presented to a workshop of partners held in March 2018, and which
were subsequently refined for this report. 
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Figure 2: The Museums and Schools Logic Model

Rationale Inputs Outputs OutcomesActivities Impact

Source: SQW

Activities and outputs

7. Monitoring  data  reports  the  numbers  of  schools  and  pupils  participating  in  the
Museums and Schools programme. Between 2012/2013 (when the project first started) and
2016/17, the programme’s original ten partners hosted visits from 431,293 pupils – this
represents an increase of 83% more visitors in the final reporting year compared with the
first. The increase over time is illustrated in Figure 3. In 2016/17 the programme expanded
to include four new museum partners within the same investment level from DfE.

Figure 3: Total pupil visits to ten original museums in the programme since 2012/13

Source: SQW Analysis of ACE Annual Survey Data

8. In 2016/17 the Museums and Schools programme supported  117,899 visits by
children and  young  people.   Of  those,  for  74,737  pupils  it  was  a  first-time  visit  to  a
museum with their school, and of these pupils 17,945 were eligible for free school meals
(24%,  significantly  higher  than  the  14.5%1 national  average).  During  that  year,  1,865
primary schools and 235 secondary schools visited participating museums as part of the
programme.  During the lifetime of the project a key feature has been that most engagement
has been with primary schools with modest engagement from secondary schools. 

9. In 2012/13 the average cost per visitor was £18.58; this had reduced among the
same  ten  museums  in  2016/17 to  £11.68.  Nationally,  this  reduction  was  due  mainly  to
increased productivity – more children and young people were receiving visits based on the
same financial investment. 

Table 1: Illustrative examples of skills and curriculum delivered for pupils and teachers

Examples of activities delivered by partner museums

Learning History through Egyptian workshops at Maidstone 

1  https://www.gov.uk/government/statistics/schools-pupils-and-their-characteristics-january-2016
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Examples of activities delivered by partner museums

activities and 
workshops for 
pupils

Creative writing and poetry at Lincolnshire Air Museums

Scientific enquiry skills at SS Great Britain and Peterborough

Science and invention at Hampshire

Tudor Medicine at Peterborough

Biodiversity through creative writing at Barnsley

Ceramics for secondary schools at Coventry

Learner based enquiry at Bradford

Religious studies at London’s Jewish Museum

British values at Bradford

Drama at Stratford’s Shakespeare Birthplace Trust

Natural history and prehistoric people at Scarborough

Geography of discovery through Captain Cook at Tees Valley museums and 
pirates at Norfolk

Loan boxes and 
teaching 
resources

For use during visits such as a Story Trail sticker book for year 1 pupils at the 
Shakespeare Birthplace Trust, and an inflatable Mesolithic house at 
Scarborough

For use before and after a visit including Resources such as historical toys, 
Victorian and Mesolithic costumes, and dressing up boxes have been used in 
Tees Valley, Blackburn, SS Great Britain and Scarborough

Connected Learning and Museum in a Box rentals from London’s Jewish 
Museum

Professional 
development

Discussion at the Action Learning Set meetings and inter-museum visits 
between museum staff  

Peterborough museum staff have taken part in continuous professional 
development (CPD) to support their work with pupils with special educational 
needs and disabilities (SEND)

Teacher steering groups and advisory panels provide a valuable resource for 
development of museum staff at Peterborough and Hampshire

At Culture Coventry, two CPD sessions have been offered to teachers – 
‘Teaching modern foreign languages using art’ and ‘Exploring STEM’

CPD sessions at Kirkleatham based on History and Geography, and sessions 
have been held for teachers at Shakespeare Birthplace Trust, Hampshire 
Cultural Trust and at Scarborough

Art inset days for primary schools have been piloted at Culture Coventry.

Source: SQW review of interview data

10. Pupils visiting the museums experience a wide range of activities depending on the
location and focus of the museum, its  collection,  and the breadth of curriculum areas or
subjects that their school wants to focus on. The majority of  the visits are from primary
school pupils at Key Stages 1 and 2. Activities range from storytelling to support foundation
pupils’  literacy  skills,  through  to  support  for  GCSE  Art  and  Ceramics  subjects.  Table  1
presents a brief illustrative overview of the range of activities delivered by museums for
schools.  

11. Many of the activities have been developed in partnership with local schools and
teachers.   There  is  often  active  participation  of  school  pupils  and  teachers in  the
formulation of ideas, designing and then testing activities. 

12. Several museums have benefitted from their partnerships with national museums
through staff development, sharing practice and sharing collections.  
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Outcomes

13. The  evaluation  found  that  museums  now  have  varied  menus  of  activities  and
workshops  linked  to  the  national  curriculum to  offer  to  schools.  They  now  have
experienced  staff,  artistic  practitioners  and  session  staff  to  deliver  those  activities,  and
regularly  receive  positive  feedback from teachers,  young people  and parents  about  their
experiences at the museums.  

14. The combined impact of a varied offer delivered by experienced practitioners has
had positive impacts for children and young people.  The school  survey reported teacher
assessments that their pupils  enjoyed their visits and that they had fostered  inspiration,
creativity and motivation that had endured when the pupils returned to their classrooms.  

15. It also has positive benefits for teachers. The programme has had an impact of the
strength  and  durability  of relationships  between  museum  teams  and  teachers in
different ways. In the early years of the programme where funding was available for three
years,  it  provided the museum teams with  an offer  to  build  stronger relationships  with
targeted  schools.   Consultations  suggested  that  teachers  were  able  to  improve  their
knowledge of the locality and subject as a result of work with the museum.  Moreover, they
also said that their teaching practice was improved, either as a result of formal training or
through observation of different styles of teaching and pedagogic practice.  

16. Consultations with museum staff suggest that as a result of their involvement in the
national programme they have a stronger voice within the museum community. This is
evidenced  through  curatorial  decisions  being  taken  for  the  educational  team,  continued
participation  in  the  Action  Learning  Set  established  at  the  start  of  the  programme,
involvement in national conferences and national sector specialist advisory groups.  

17. Museums that participate are also beginning to contribute to networks beyond the
museum sector. Participating museums are increasingly active in their localities as  part of
local networks of cultural organisations and education providers. Early engagement in
local Cultural Education Partnerships is evidence of this. Several of the museums partners
have developed their organisational capability such that they have successfully applied to
become  National  Portfolio  Organisations.  At  least  four  of  the  Museums  and  Schools
partners  are  now part of  the 42 museum-led National  Portfolio  Organisations  for  2018-
2022.  

Challenges

18. The participants in  the Museums  and Schools programme continue to  address a
number of challenges. These include:

Not  all  schools  want  to  participate in  educational  visits;  they  have  other  priorities,
established practices for school visits elsewhere, or simply lack resources.  

Challenges of engaging secondary school pupils persist, where larger group sizes and the
need for  visits  to be off-timetable  present  logistical  challenges for both  schools and the
museum partners.
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Staff changes that affect the programme. Changes in teaching staff, restructuring of teacher
roles or changes in museum staff have an impact. The latter has in some cases been due to
financial uncertainty associated with year on year funding, leading some staff to seek more
secure roles elsewhere.

Difficulties  in finding time and budget to ensure that learners  with special  educational
needs and disabilities can access and benefit fully.

Capacity  constraints limit  museum ability  to  accommodate  ever  increasing numbers of
pupils, due to factors such as the physical design of heritage buildings or unsuitable lunch or
toilet facilities.

19. A further challenge is capturing the value to pupils, teachers, families, professionals
and localities in ways that articulate the important and distinct role of museums in the local
educational landscape.  

Recommendations

20. The  Museums  and  Schools  programme  has  value.  Below  are  six
recommendations  that  could  be  adopted  to  help  partners  to  report  their  achievements,
capture their impact, focus on addressing challenges, and maintain a healthy network that
has a strong action learning ethos.  

Recommendation to improve annual reporting: ACE consider redesigning their annual
reporting process, to systematically capture the factual data that are counts (or or proxies)
for inputs, activities, outputs and outcomes. This should capture the wide range of actions
and focus including loans, outreach, professional development, broad curriculum links and
reach into disadvantaged communities.  

Recommendation to understand impact on teaching and learning: A standard survey of
school teachers who bring pupils to partner museums should be undertaken annually, with
partners responsible for distribution and maximisation of returns.  The survey should be an
online survey hosted by ACE, based on the research tool developed for this evaluation.   

Recommendation  to  help  build  a  wider  evidence  base:  Identify  opportunities  for
museum partners to be challenged to extend their links to include academic partners. Where
appropriate,  academic  partners  could  include  those  who  offer  relevant  Masters  level
training. Partnerships could be developed to suggest programmes of research undertaken by
academics or placement students to explore measurement of outcomes utilising a range of
different research approaches.   

Recommendation  for  stronger  links  between  national  partners  and  new  museum
partners: ACE could use its expertise to broker relationships between new joiners to the
Museums and Schools programme and national museum partners.  There should be a clear
expectation that both partners will agree a ‘statement of intent’ within their first year, to
ensure that relationships are productive, and focussed on practical issues where learning is
captured, applied, and disseminated.   

Recommendation  to  maintain  pupil  participation  numbers  whilst  introducing
challenge to include more diverse groups: DfE and ACE should consider securing added
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value from their  investment  by  requiring  stable  participation numbers from established
museum partners, whilst inviting them to add value by increasing the proportions of visitors
from currently under-represented groups. Examples could include increasing the proportion
of visitors from secondary schools, Special Schools or with Education and Health Care Plans,
at Key Stage 3, 4 or 5; delivering Arts Awards at Explore level, or providing targets for other
awards such as CREST.    

Recommendation for the role of the Action Learning Set: It is timely that museums in the
partnership should review the role and purpose of the Action Learning Set and the extent to
which  it  is  meeting  the  needs  of  established  and  new  members.  They  should  consider
whether one or two members should assume a leadership role to re-purpose the group and
consider how to best meet any resourcing implications arising.  

21.
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22. Introduction

23. The Museums and Schools programme

23.1 The Museums and Schools programme was established in 2012, initially as a three-year
initiative and subsequently funded year on year. To date the programme has received over
£7million  funding  from the Department  for  Education  (DfE),  with  Arts  Council  England
(ACE) responsible for the programme’s management. There are now 14 partnerships that
have been established through the programme (see  Error:  Reference source not  found),
which involve museums working closely with local schools to provide quality engagement
opportunities  for  pupils.  Most  partnerships  comprise  of  a  regional  museum,  a  national
museum, a cluster of schools and a Bridge Organisation, although the model has evolved
over time.  

1.1 The partnerships vary in size and reach but the intention was to target those museums that
do not access large grant funding (such as the larger regional museums), supporting smaller
town and city museums with an education team in place.  The last four partnerships in the
list below are the most recent additions to the programme.  

Figure 11: Key organisations participating in the Museums and Schools programme

In  Bristol, local schools work with the SS Great Britain and new partner Royal West of England
Academy, supported by the Science Museum.

In  Kent,  the Maidstone Museum and new partner Tunbridge Wells Museum is supported by the
British Museum.

In  London, schools join the Jewish Museum and Valence House and new partner Bruce Castle
Museum, supported by the Imperial War Museum.

In Peterborough, local schools work with the Peterborough Museum and new partner Ely Museum,
supported by the Natural History Museum.

In Great Yarmouth, the schools and pupils engage with Time and Tide Museum and new partners
Royal  National  Lifeboat  Institution  (RNLI)  Henry  Blogg  Museum Cromer  and  Norfolk  Museums
Cromer Museum, supported by the Royal Museums Greenwich.

In Coventry, local schools link with the Coventry Transport Museum and the Herbert Museum and
Art Gallery with new partner Nuneaton Museum and Art Gallery, supported by the Victoria and Albert
Museum.

In Lincolnshire, the Aviation Heritage Partnership, and new partners Museum of Lincolnshire Life
and The Cottage Museum in Woodhall Spa are supported by the Royal Air Force Museum.

In  Yorkshire,  Barnsley  Museums and  new  partner  Yorkshire  Sculpture  Park  supported  by  the
Wallace Collection work with local schools to engage pupils.

In  Blackburn and Lancashire, the Blackburn Museum and Art  Gallery and Pennine Lancashire
museums together with new partner Ribchester Roman Museum work with local schools, supported
by the Victoria and Albert Museum.

In  Tees  Valley,  Redcar  Museums  with  Middlesbrough,  Hartlepool,  Stockton  and  Darlington
Museums, together  with  the Middlesbrough Institute of  Modern Art  (mima) are supported by the
National Portrait Gallery to work with schools and pupils.

In Bradford, Bradford Museums and Galleries are working with local schools.

In  Scarborough  a  new  partnership  for  2017/8 is  working  with  schools  and  pupils  to  visit
Scarborough Museums Trust.

In  Hampshire,  the  Hampshire  Cultural  Trust  in  partnership  with  Winchester  Military  Museums,
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Gilbert White’s House & the Science Museum is working with local schools and pupils.

In Stratford, schools are working with the Shakespeare Birthplace Trust.

1.2 The  programme  is  targeted  into  areas  with  high  levels  of  deprivation,  low  levels  of
attainment and low levels of cultural engagement. Its objective is to enable more visits from
school children, and for those visits to be high quality, linked to the national curriculum, and
to foster repeat visits from children and young people and their families. Children and young
people are less likely to visit museums if they are from a disadvantaged background, often
due to the lack of a positive ‘cycle of culture’2.  

24. Evaluation approach 

1.3 All partnerships were keen for a national evaluation to be undertaken, and in 2016 they
organised for  a  special  issue of  GEM Journal3 to  be  published to  promote their  activity
through a series of case studies. All of the partners undertake some form of evaluation
activity, although  this  is  not  to  a  consistent  framework (other  than  to  enable  them to
complete  quarterly  monitoring and annual  survey  returns to ACE).  A scoping evaluation
report was undertaken in 2015 by Flow consultants but recommendations in their report
were not taken forward at the time.  

24.1 SQW was commissioned in late 2017 to undertake an independent four-month evaluation of
the Museums and Schools programme. The evaluation purpose was to: 

Reflect on process learning,  to capture the development of the programme, how it  has
developed and the role of the Action Learning Set

Raise  awareness of  the  Museums and Schools programme through engagement  with  a
wider set of cultural partners, including local Cultural Education Partnerships and the Bridge
Organisations, and through publication of a final report

Provide impact insight to support strategic decision making to  articulate the value the
impact of the programme in terms that extend beyond those used in the annual reports.  

24.2 This last point is pertinent given the timing of the evaluation, which is reporting during the
consultation phase for ACE’s forthcoming new Ten Year Strategy. It is also pertinent given
the DfE’s recent increasing focus on social mobility (particularly in the Opportunity Areas4),
their continuous drive for excellence through attainment  and for  a professional  teaching
workforce, at a time when teacher recruitment and retention is a strategic concern.  

24.3 The  evaluation  method  followed  a  three  phase  process  as  outlined  in  Error:  Reference
source not found, with further details of the methodology outlined in Annex B.  

2 EW Group (2016) Every Child: equality and diversity in arts and culture with, by and for children and young people
3 http://www.gem.org.uk/pubs/casestudies/gem_cs16_museums+schools_(ace-2016).pdf   

4 Opportunity areas have been selected from areas identified in the social mobility index published by the Social Mobility
Commission. Increased DfE opportunity area funding of £72 million will support local education providers and 

communities to address the biggest challenges.  See: https://www.gov.uk/government/publications/improving-social-
mobility-through-education  
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Figure 12: Evaluation approach
Source: SQW

24.4 The inception phase included a series of interviews following an inception meeting with ACE
programme  and  evaluation  leads.  We  subsequently  developed  a  logic  model  for  the
programme, which was then tested at a meeting of the museum partners in late February
2018. An inception report was prepared for ACE at this stage. 

24.5 The scoping stage was  followed by  research activities  including  developing  case  studies
focused  on  five  of  the  partnerships;  telephone  consultations  with  the  remaining  nine
partnerships; and an online survey for schools that have participated in activities funded by
the programme. 

24.6 Monitoring information reports were reviewed, revealing that 1,865 primary schools and
235 secondary schools visited participating museums as part of the programme in 2016/17.
The survey of schools undertaken as part of the evaluation yielded 149 responses – a level of
response that is sufficient to be thought of as indicative but likely to suffer response bias,
and  so  cannot  be  said  to be  representative.  Nevertheless,  the  survey demonstrates  that
schools will respond to self-completion online surveys; the mean time taken for completion
of the survey was just under twelve minutes.  It also demonstrates the potential value that
such survey responses can provide to  understand impact  on schools,  in  addition to  the
qualitative monitoring reporting.  

24.7 A presentation of early findings was delivered to the programme partners at a meeting in
late  March  2018 at  the  Natural  History  Museum  –  one  of  the  national  partners  in  the
programme. Queries and issues raised there have been addressed in this report.  

How to read this report

24.8 Throughout this report we draw upon the different sources of evidence to discuss issues and
emerging findings. Case studies are placed throughout the report to illustrate issues being
discussed in those sections.  The case studies themselves frequently provided rich narratives
around a range of themes, consequently we have made editorial decisions in the interest of
brevity and focus.  

24.9 The structure of this report follows the logic model approach, starting with an exploration of
the programme’s design (its  rationale and aims and objectives),  followed by sections on
inputs, activities and outputs, and finally impacts – on children and young people, museum
staff  and  volunteers,  and  schools  staff  and  teachers.   This  is  followed  by  a  section  on
emerging learning, culminating with conclusions and recommendations

The  evaluation  findings  are  based  on  imperfect  evidence.   We  have  confidence  in  the
reliability of the monitoring data but it does not capture a full extent of activity. Evaluation
evidence relies on qualitative feedback from participants, a  survey which did not secure
sufficient  responses  to  be  considered  representative,  and  issues  of  consultation  bias.
Nevertheless, the report provides a foundation for more representative monitoring and for
an approach to future evaluation that is embedded in reflective practice.  
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25. Programme Design

Policy context for the programme

25.1 The  Museums  and  Schools  programme  was  formed  partly  in  response  to  key
recommendations set out in the Henley Review (2012)5 to improve the provision of high
quality cultural education for children and young people in England. The review outlined the
particular  importance  of  cultural  education  for  children  and  young  people  from
disadvantaged  backgrounds,  and  welcomed continued  funding  for  partnerships  between
museums and schools to ensure disadvantaged children benefit from cultural experiences. 

25.2 The Museums and Schools programme builds on a legacy of earlier programmes, emerging
from the integration of the Museums and Libraries and Archives Council (MLA) into ACE:

The Renaissance programme aimed to improve museums through grants and professional
support,  which  included  support  for  museums  in  co-ordinating  school  provision  and
resources

The  Strategic  Commissioning  Programme  encouraged  national  museums  to  form
partnerships  with  regional  museums,  which  resulted  in  17  projects  across  England.   It
supported  regional  museums  to  reach  schools  which  had  limited  access  to  national
museums  in  order  to  improve  social  inclusion  and  form  strong  partnerships  between
museums and their communities. 

25.3 Although the Programme has seen three governments over the course of its lifetime, its core
rationale and aims have remained unchanged. The DfE’s funding letter for 2017/18 sets out
the current objectives for the Museums and Schools programme:

To increase the number of visits to museums and galleries by schools in locations classified as
areas of high deprivation where engagement between schools and regional museums has been
low

To deliver high quality opportunities for school pupils to visit museums that is linked to the
national curriculum and support classroom learning.

1.4 The emphasis on quality is not accidental, as this is a core value to ACE. In 2014/5 work was
undertaken  by  ACE  with  NFER6,  Shared  Intelligence  and  a  range  of  arts  and  culture
organisations to articulate what quality means it in the context of work with, for and by
young people. The seven quality principles which emerged from this review for ACE are:

Striving for excellence and innovation 

Being authentic

Being exciting, inspiring and engaging

Ensuring a positive and inclusive experience

5 Darren Henley (2012) Cultural Education in England
6 Sharp, C. and Lee, B. (2015). Using Quality Principles in Work for, by, and with Children and Young People: Results of a 
Pilot Study (Draft Final Report). Slough: NFER.
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Actively involving children and young people

Enabling personal progression

Developing belonging and ownership.

1.5 There is no explicit reference to these quality principles in the funding letter from the DfE,
but there is an expectation that all  projects that support children and young people will
embody  these  principles.   The  research  that  informed  these  principles  also  noted  that
schools could put these at the heart of  their curriculum planning thus bringing potential
synergy between the work of both museums and schools.  

25.4 During the lifetime of the programme the policy context has evolved. The Mendoza Report7

was published only recently with two key recommendations that relate to the Museums and
Schools programme. These relate to: “national responsibilities for national museums” and “a
stronger  development  function  for  ACE.”   The  former  recommendation  highlights  the
greater role that national museums can play in sharing their expertise and resources
with non-national museums, which has a clear alignment with the Museums and Schools
programme given it has sought to foster such relationships. 

25.5 ACE themselves have key initiatives underway that will shape their future priorities going
forward:

Firstly, their 25 Year Creative Talent Plan is currently under development. This will set
out a long-term vision for collaboration between the various stakeholders in the cultural
landscape to “encourage a more joined-up approach to the provision of cultural education”
in order to “draw together available opportunities, show clear progression routes and direct
resources to break down barriers and fill gaps” so that young people aged up to 25 benefits
from easy access to a range of cultural opportunities.8 

Secondly, the Durham Commission on Creativity and Education is currently conducting
research  into  the  impact  of  cultural  experiences  on  children  and  what  constitutes  best
practice.   This is  expected to  inform developments  related to both  education policy and
industrial strategy.

Finally  ACE  are  currently  in  the  midst  of  a  series  of  consultations  and  national  public
conversations to conclude its current ten year strategy ‘Great art and culture for everyone’,
to build a new strategy for the next ten years

25.6 These policy developments are likely to inform future revisions to the programme and it will
be  important  that  as  ACE considers  its  strategic  imperatives  that  the  museum partners
actively consider their individual and collection role in their achievement.  

26. The logic model

26.1 The policy context and programme outline provide the context for a logic model.  A logic
model is a visual way of demonstrating the thinking that underpins a project, setting out the
resources available to the project, the activities these resources will support, and how these
activities will ultimately ensure the project achieves its strategic goals and objectives. SQW

7 Mendoza, N (2017). The Mendoza Review: an independent review of museums in England, pp. 14-15.
8 https://www.artscouncil.org.uk/blog/making-more-our-nations-talent 
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developed a logic model to capture the programme design and delivery features of the
Museums and Schools programme.  This is presented in Error: Reference source not found
as a diagrammatic representation of the rationale, inputs, activities, outputs, outcomes and
impact of the programme.  

26.2 The model shows how the programme has dual and mutually reinforcing themes.  Firstly,
the programme invests in the delivery of activities and learning to children and young
people in schools and special  schools that  bring them into museums, and finds ways to
engage them with the museum’s collection in a way that inspires and reinforces curriculum
learning.  

26.3 The programme also invests in leadership and capacity building within the museum and
school sectors.  By focussing on providing activities for children, the professionals involved
learn and share new practice (in business development,  curriculum design,  delivery and
specialist skills), which in turn promote confidence, leadership and the capability to work in
different ways with schools and children to support their learning. 

26.4 Based  on  these  broad  aims,  a  review  of  project  documentation  and  consultations,  the
remainder of this  section explores the rationale and aims  of  the programme,  which are
grouped into five themes: social mobility and opportunity; the educative role of museums;
financial sustainability; relationships and networks; and locality. 
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Figure 23: Logic Model for the Museums and Schools programme

Rationale Inputs Outputs OutcomesActivities Impact
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Rationale and aims for the programme

Social mobility and opportunity for all

26.5 Evidence shows that those from lower socioeconomic groups are less likely to participate in
cultural  activities,  including  attending  a  museum  or  gallery.9 At  its  core  and  since  its
inception,  the  Museums  and  Schools  programme  has  been  focused  on  providing
opportunities for culturally and economically deprived children and young people to access
culture.  This is the result of the focus on social mobility and opportunity for all that has
remained amongst government priorities throughout the life of the programme. In response
to Darren Henley’s independent review of cultural education, the government declared: 

Enjoying and participating in cultural life should be available to all
children and young people: it must not be restricted to those children
whose families already participate in cultural activities. All children

and young people no matter what their background or family
circumstances should have the opportunity to develop their creativity,

their relationship with society and to contribute to the economy in ways
that are beneficial to them as individuals and to society.10

26.6 This priority has not waned over successive governments and has arguably come to the fore
within  the  current  government.  There  is  now  a  policy  focus  on  social  mobility  and
opportunity from the programme’s funder, the DfE, which states its purposes as:  “to help
create a country where there is social mobility and equality of opportunity… to help everyone
reach their potential, regardless of background.”11

26.7 This rationale justifies the choice of partnerships for the programme – of which there were
10 during the initial three-year period, which has since grown to 14. All partnerships are
located in or near to areas with high levels of deprivation, and in some instances within
the  DfE’s  Opportunity  Areas  (areas  identified  as  the  most  challenging  regarding  social
mobility).  The  programme  uses  the  proxy  of  pupils  qualifying  for  the  Pupil  Premium
(previously free school meals eligibility) as an indicator of economic deprivation, and the
proxy of whether schools have Arts Mark status as an indicator of cultural deprivation. 

26.8 Museums have an important role within the cultural landscape, as they are often free-entry
and in easily accessible central locations; although this is not the case for all partnerships
involved in the programme. They therefore offer a cultural opportunity that is more likely to
be accessible  to  families  with  fewer  economic or  cultural  resources.  Achieving  re-visits
from pupils with their families has been a key aim of the programme, in order to increase
engagement with culture amongst deprived families and to increase take-up of opportunities

9 Arts Council England (2018). The Active Lives Survey. Accessed: http://www.artscouncil.org.uk/participating-and-
attending/active-lives-survey#section-2 
10 Department for Culture, Media and Sport (2012). Cultural Education in England: The government response to Darren 
Henley’s Review of Cultural Education, p. 2. 
11 Department for Education (2018). Single Departmental Plan. Accessed: 
https://www.gov.uk/government/publications/department-for-education-single-departmental-plan/department-for-
education-single-departmental-plan
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for learning outside of school. Initially a three-visit model was required, meaning the same
child had to visit a museum in the partnership area three times within the same year. This
has remained an aspiration for the programme but is no longer a requirement.  

The educative role of museums

26.9 As well as having lower levels of cultural engagement,  children and young people from
deprived backgrounds are also more likely to have lower levels of attainment and
more  likely  to  disengage  from  education.12 Closing  this  attainment  gap  requires
innovative approaches to education both in and outside the classroom. 

26.10 A  core  function  of  museums  is  to  provide  their  visitors  with  opportunities  to  learn.
Consultees  explained  that  these  opportunities  were  available  through  experiencing  the
collection and exploring its narrative, which can bring topics to life in a hands-on, fun and
engaging manner with a ‘wow factor.’ Consulted teachers believed that such opportunities
can  deepen a  pupil’s  understanding of  a  topic  and  develop their skills,  improving
attainment at school.  Research undertaken with the support of the Arts and Humanities
Research Council found that cultural learning opportunities “contribute in important ways
to the factors  that underpin  learning,  such as cognitive  abilities,  confidence,  motivation,
problem-solving  and communication skills.”13 The Department  for Digital,  Culture,  Media
and Sport (DCMS) Culture White Paper14 also points to a range of data showing a clear
relationship between culture and educational attainment.  While this may be true in general
terms, a review of formal learning in museums for ACE found that it is difficult to attribute
measurable  improved  attainment  to  specific  learning  opportunities15.   Consequently,  we
know that  what is important is access to a range of cultural learning  rather than the
specific value of an individual intervention.  

26.11 This demonstrates a clear rationale for supporting museums to maximise access to and use
of their collection by  encouraging schools to view it as an educative resource.  It was
therefore  expected that the partnerships  would use the funding to  develop high quality,
innovative, relevant and curriculum-linked education activities and resources that can be
embedded within classroom learning with pre- and post-visit resources, rather than being a
‘one off’ experience. These were expected to provide opportunities for pupils to learn in
different ways that are exciting and improve engagement and knowledge. Ultimately, it was
expected that  this  would lead to improved skills  (and perhaps attainment)  amongst the
pupils  that benefit from the activities and resources.  Some partnerships emphasised that
they hoped the experience of visiting a museum would broaden the horizons of the children
and offer experiences they would not otherwise get. 

26.12 An additional objective is for partnerships to run professional development sessions for
teachers,  so  that teachers  are  able  to  access  opportunities and expertise  that would be
unavailable otherwise. For partnerships, the aim of their professional development sessions
and resources has been to enable teachers to utilise the museum and its  collection as a
learning  resource,  either  through  the  activities  offered  by  the  museum,  or  through  the
provision of self-led resources (and resources that can be used outside of the museum).

12 Social Mobility Commission (2017). State of the Nation 2017: Social Mobility in Great Britain.
13 Crossick, G. and Kaszynska (2016). Understanding the value of arts and culture: The AHRC Cultural Value Project, p. 8.
14 Department for Culture, Media and Sport (2016) The Culture White Paper
15 Arts Council England (2016). Now and the future: A review of formal learning in museums, p. 19.
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Financial sustainability

26.13 The Mendoza Review (2017) reported that overall funding of the museums sector fell by
13% in real terms over the past 10 years, with this decrease felt by some more than others.
Those  that  have  been  affected  the  worst  include  local  authority-funded  museums,
consequently  they  have  been  responding  with  closures  and  adopting  new  governance
structures. Mendoza expects that funding constraints under austerity measures are likely to
continue.16 

26.14 Regional  museums  continue  to  face  difficult  financial  circumstances  that  require  either
increases in grant funding, or more diverse sources of income. Paid school visits (through
the  programme)  represented  one  potential  source  of  income,  but  this  requires  both  a
compelling offer from the museum, and effective marketing of it, to justify schools finding
the time and resource to take their children out of the classroom.   

26.15 There was therefore a rationale to provide funding to regional museums to enable them to
develop the quality and relevance of their offer and their marketing and outreach. As
with most grant funding,  the expectation is  that public investment will  be used to build
capacity towards financial independence and sustainability.  This has driven a decrease in
the levels of subsidies offered to schools over the lifetime of the partnerships, as museums
have achieved buy-in from schools as to the relevance and quality of the offer they provide. 

Relationships and networks

Between museums

26.16 There  is  a  lack  of  opportunities  for  sharing  between  museums,  particularly  between
regionals and nationals, despite the benefits  that sharing knowledge, expertise,  resources
and  processes  can  offer.  Positive  experiences  of  sharing  between  national  and  regional
museums through the Strategic Commissioning programme have informed the design of the
Museums  and  Schools  programme.  Stakeholders  regularly  emphasised  how  national
museums  are  likely  to  possess  a  wealth  of  knowledge  and  expertise  that  could  benefit
regional museums if shared. On the other hand, regional museums operate under distinct
circumstances  –  with  a  localised  audience  and  smaller  visitor  numbers  –  which  are
conducive to the development of strong local relationships, a more responsive approach, and
an ability to trial innovative activities and resources. There is therefore a strong rationale for
the  creation  of  partnerships  and  networks  between  regionals  and  with  national
museums.  

26.17 The expectation is  that this will  have added value for all  involved in the partnerships, in
particular:  professional  development  and  upskilling  opportunities;  higher  quality
educational activities and resources; sharing best practice and specialist subject knowledge;
and better audience insights.  To encourage sharing between partnerships, the programme
includes quarterly Action Learning Set meetings between partnerships. These are intended
to facilitate sharing more widely within the programme to overcome issues and help to
spread innovative approaches. 

16 Mendoza, N (2017). The Mendoza Review: an independent review of museums in England, p. 9.
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Between local cultural organisations

26.18 ACE has strategic goals to ensure that all children and young people have access to cultural
learning opportunities to develop their creative skills and cultural literacy. As part of their
work,  they invest  in  the  national  network  of  ten Bridge  Organisations,  whose roles  are
primarily to connect the cultural and education sectors, so that children and young people
can have access to great arts and cultural  opportunities.  This is partly because access to
cultural facilities is geographically unequal – something that ACE have mapped and shared
through their Cultural Education Data Portal17.  It is therefore important that museums are
recognised and supported to make their contribution to providing access to cultural learning
for children and local people.  

26.19 The Mendoza Review also emphasises the role that museums play within the place making
agenda.18 It notes evidence that museums play a role in producing positive economic and
social outcomes for a locality by helping to shape place narratives, by contributing to local
social objectives and cohesion, and also through attracting tourists and investment. Many of
the partnerships expressed hopes that the programme would foster understanding
and pride concerning the pupils’ local area and its history.  

26.20 The museums are situated in a variety of places including coastal, rural, towns and urban
areas. Some of the museums are synonymous with their location (SS Great Britain in Bristol;
Shakespeare’s  Birthplace  Trust  in  Stratford  and  the  aviation  museum  in  Lincolnshire).
Others have stories to tell that help young people to make sense of their locality and how
they connect with it. For example, the ‘make a mark’ project in the Tees Valley celebrates
local heroes whose actions shaped the places where pupils now live. The programme also
recognises that each locality has its own character partnerships, with significant autonomy
in how they achieve their outcomes, rather than following a prescriptive delivery model.

17 https://www.artscouncil.org.uk/research-and-data/children-and-young-people 
18 Mendoza, N (2017). The Mendoza Review: an independent review of museums in England, pp. 49-54.
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27. Inputs and Activities

Inputs to the programme

27.1 The Museums and Schools programme provides financial resources to partners, alongside
other  inputs  captured in  the  logic  model  which  also contribute  to  programme  delivery.
These  include  management  and  monitoring,  museum  expertise  and  teacher  and  school
input. These are discussed in more detail in this section.  

Department for Education and Arts Council England inputs

27.2 The DfE invests £1.2 million per annum into the Museums and Schools programme. Funding
has remained at the same level each year steady since the programme’s inception in 2012.
Partners were initially funded for three years, but since 2015 funding has been renewed on
an annual basis. The funding per project has been decreasing, by 20% between 2015/16 and
2016/17, and by 10% between 2016/17 and 2017/18. This has allowed the programme to



Management and monitoring

27.3 Within ACE, a Director assumes overall responsibility for the programme and for reporting
its  progress  and achievements  to  the  DfE.  There is  a  programme  lead  with  operational
responsibility,  supported  by  relationship  managers  based  in  the  regional  offices,  who
undertake engagement with the partnership(s) directly The partnerships are required to
complete quarterly monitoring reports for ACE, reporting on expenditure and cumulative
outputs  (in  terms of  the  number  of  school  and pupil  participants),  as  well  as  narrative
examples  of  engagement  impacts,  future  sustainability  and  any  key  highlights.  These
quarterly reports are provided to the programme management team within ACE.  

27.4 In  addition,  an  annual  survey  managed  through  ACE’s  data  team  captures  aggregate
information on the number and type of schools participating, and the number and socio-
economic  background  of  pupils  participating,  and  financial  information  regarding
expenditure. This provides the basis of annual reporting to senior management within ACE
and the DfE.  

Museum expertise

27.5 The  funding  for  the  museums  has  few  stipulations  attached  which  gives  the  museums
control over where it can achieve most impact given their individual circumstances. Some
museum education  teams  are  core  funded by  local  authorities  whilst  others  have more
devolved governance structures, meaning that the funding in some areas is used to pay for
professional and administrative staff.  

27.6 Other expertise brought into the programme comes from artists and creative practitioners
who are commissioned to run sessions or design activities. In some areas the development
of a cadre of skilled specialists has become a valuable asset for the creative and cultural
sector locally. Educational consultants and teachers also contribute skills and expertise to
deliver, design or test activities. Some of the museums use volunteers or paid freelancers
(many of whom are former teachers) to deliver their programmes. The funding supports
their training and development as well as programme delivery, and again this helps to build
a network of local expertise.  

27.7 National museums provide expertise including around programme delivery and resources,
for  example,  the  effective  delivery  of  continuous  professional  development  (CPD)  to
teachers. National museum partners have also provided collection loans to some regional
museums, and have hosted events as part of the programme. One consultee said that their
national museum partner had ‘shared ideas, successes, failures and burdens – it has been a
“two-way street” of learning and peer-mentoring’  and that they had benefitted particularly
from their science, technology, engineering and mathematics (STEM) specialist knowledge
because most of the museum staff have a historical/heritage background.  

27.8 In some partnership  areas,  Bridge  Organisations  also  provided  valuable  inputs  into  the
programme through the provision of professional development to museum staff on how best
to engage schools, particularly with Arts Awards, and local Cultural Education Partnerships
have, in some cases, provided links to local creative communities.   
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‘The national partner played an important role at inception in
assessing the viability of sites and making suggestions for lesson plans.

This included the improvements needed (such as lunch rooms and
toilets) and the practicalities and costings of delivering lessons at each
site…. They also provided formal and informal teaching and mentoring

to both the project leads and site leads’.

Regional museum partner

27.9 The delivery of Arts Awards has been an additional element to the programme and funding
has been used to design approaches to their delivery that work in a museum context. The
‘Award in a Day’ model is often used for Discovery and this requires inputs from children,
parents, schools as well as from Bridge Organisations, Trinity College (who manage the Arts
Awards) and administrative support at the museum.  

School inputs

27.10 Schools are primarily ‘customers’ of the programme but they also contribute time, resource
and expertise.  In some areas  the funding is  used to help schools overcome obstacles  to
participation, such as travel costs (which can be significant in rural areas in particular and
for one museum partner accounts for half their fund spending) and the costs of Arts Awards.

27.11 The Museums and Schools programme needs support and active engagement from teachers
in schools. By working alongside and providing professional development opportunities for
teachers, the museum teams are better able to demonstrate the potential use of the museum
as a learning resource. The consultations with museum partners stressed the need to design
interventions that linked with school curricula either in terms of the topics or themes they
were discussing or the approaches they used to help children to learn.  They also have to
relate  both  to  the  museum’s  collection  and  to  the  locality.  Bringing  these  three  areas;
curriculum, collection and place, together into a set of activities that engage children and
help them to learn is at the heart of the programme.  

27.12 As part of the survey of schools, schools were asked to estimate the time and cost needed to
organise and deliver a school visit, as an indicator of school inputs. On average, the total time
required from schools per visit is 26 hours, of  which 57% is attributed to staff hours to
accompany the visit, a quarter of time given by parent/carer volunteer time to accompany
the visit, and the remaining time given for professional time to ensure pupils with SEND are
fully supported and organisational/administrative time (see Figure6 17). The total average
cost to a school to undertake a school visit is £415.84,  with 73% of this put towards
travel and staffing costs, with the remaining costs on payment to the museum and ‘other’
costs (see Figure6 18).  

27.13 Travel  costs  can be  significant  for  some schools  whose parents  are  on  low incomes,  or
schools in rural areas.  In some areas the programme has been used to subside transport
costs, whereas in others museums have not wanted to set this expectation so they have not
given a travel subsidy.  
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27.14 Additionally, teachers across many partnerships input into programme delivery. This can be
fairly light touch, such as feedback after sessions which is utilised to revise session design, or
can be more intensive, such as teacher steering groups. In addition, co-creation of resources
occurs  between  teachers  and  museums,  such  as  the  creation  of  new  worksheets  and
sessions.

Activities delivered through the programme

27.15 Museums involved in the programme have a  wide range of  activities that they offer to
schools in their local  area. They all have programmes for Key Stage 1 and 2 pupils  who
comprise the majority of their visits.  Activities are also offered for Foundation and Early
Years children as well as for Key Stage 3 or 4. The museums also all sought to engage schools
that attracted pupils from low socio-economic backgrounds partly as this is part of their
targets but also because this aligns with their values and the ethos of their museums. In
addition, many were actively finding ways to work with children with special educational
needs and disabilities (SEND).  

27.16 The  Museums and  Schools  programme  started  at  a  time  of  reform  and  revision  of  the
national curriculum – meaning museums were having to change their programmes anyway –
but the extent and range of their offer has benefited from the programme. In addition, the
types of activity that the programme has supported goes beyond direct provision to young
people to include  acquisitions, professional development, networking and leadership
and contribution to the cultural landscape of their locality.  

27.17 Error: Reference source not found describes and provides examples of some of the activities
that are supported through the programme, based on information from consultations and in
the quarterly monitoring reports.  

Table 31: Activities in the Museums and Schools programme

Activity Description of activity

Learning 
activities and 
workshops for 
pupils

History based sessions including Greek Culture at the Jewish Museum London, 
Wartime Christmas at Lincolnshire, Egyptian workshops at Maidstone, Tudor 
Medicine and Prehistoric life at Peterborough, Explorers at Norfolk, Evolution and 
Dinosaurs at Bradford, Inventors at Hampshire and Prehistoric People at 
Scarborough

At Barnsley Borough Council, a Creative Writing Project has incorporated 
biodiversity based workshops, with schools working with published writers and 
poets to produce poems. The Programme will culminate in three films directed by 
pupils and screened for their parents and carers

Other programmes include a secondary school ceramics project at Culture 
Coventry, the Bastion in the Air project at Lincolnshire, the Peterborough Timeline 
project, the Pop-Up Pirate project at Norfolk and the Lego Mindstorms programme 
to support year 6 to 7 transition at Hampshire Cultural Trust

Art based workshops were held at Culture Coventry (e.g. experimental drawing 
workshops), the Jewish Museum London, Kirkleatham, and Bradford (e.g. David 
Hockney workshops)

Creative writing and literacy workshops were held at Barnsley, Blackburn (literacy 
ghost stories) and Kirkleatham

Drama workshops on the Tempest have been held at the Shakespeare Birthplace 
Trust

Culture Coventry are in the process of developing workshops with a health and 
wellbeing focus.

Development A week long ‘residency’ project has been developed at Kirkleatham Old Hall with 
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Activity Description of activity

projects teachers from a local school who spent a week in the museum looking at different 
subject areas

SS Great Britain pioneered a Golden Ticket Programme which provides subsidised 
visits for educationally deprived schools and encouragement for free return visits 
from families

Online resources have been developed within a number of partnerships in order to 
support teachers back in the classroom.

Loan boxes 
and teaching 
resources 

Many partnerships have developed interactive resources for pupils, such as an 
outdoor art pack for schools in Barnsley, a multi-sensory arts trail for schools in 
Coventry and a Story Trail sticker book for year 1 pupils at the Shakespeare 
Birthplace Trust

Scarborough have an inflatable Mesolithic house to use with their Prehistoric 
People workshop, to inspire visiting pupils

Blackburn Museum and Art Gallery have developed a children’s guide to the Art 
Gallery, which has been written in the children’s own words

Outreach loan boxes are offered at multiple partnerships for pupils to learn from 
authentic artefacts within schools

Resources such as historical toys, Victorian and Mesolithic costumes, and dressing
up boxes have been used in Blackburn, SS Great Britain and Scarborough

Travel bursaries are offered at Culture Coventry and Hampshire Cultural Trust.

Arts Award Pupils have been working on the Arts Award ‘Discover in a Day’ across numerous 
partnerships, completing their Award within their visit

Pupils were able to work towards their Discover and Explore Awards on their visit 
(e.g. creative writing sessions at Maidstone and illustration based activities at 
Hampshire Cultural Trust)

At Kirkleatham Old Hall, online resources have become a part of the Arts Award 
journey, so pupils can complete their Award back and school after their visit

Arts Award booklets made available to schools at the Shakespeare Birthplace Trust
which incorporates all museum sites

Maidstone Borough Council have created an Explore Arts Award package for Year 
6 and 7.

Professional 
Development

At Peterborough, museum staff have taken part in CPD around working with SEND 
pupils

Teacher steering groups and advisory panels provide a valuable resource for 
development of museum staff at Peterborough and Hampshire

At Culture Coventry, two CPD sessions have been offered to teachers – Teaching 
Modern Foreign Languages using Art and Exploring STEM.

There have also been CPD sessions at Kirkleatham based on History and 
Geography, and sessions have been held for teachers at the Shakespeare 
Birthplace Trust, Hampshire Cultural Trust and at Scarborough

Art inset days for primary schools have been piloted at Culture Coventry.

Events A Poppies Remembrance Service took place at Lincolnshire where poppies were 
made by pupils under guidance from a local artist

Norfolk museum held a Titanic event, based around a pocket watch on loan from 
the National Maritime Museum

Week long events have been held at the Shakespeare Birthplace Trust 
(Shakespeare week) and Scarborough (Creative Writing Week)

Events have been held for teachers, including to launch and promote new 
workshops at Bradford

Peterborough Culture and Leisure as currently developing an A-Level geoscience 
study day for local secondary schools and colleges.

Exhibitions Pupils contributed to exhibitions, such as the Crafts of the Punjab exhibition at 
Culture Coventry where year 12 and 13 pupils created soundscapes which were 
incorporated into the audio-guide; and at the Norfolk Museums Service, where 
children had the opportunity to exhibit their work to their parents
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Activity Description of activity

Partnerships have hosted specialist exhibitions that have appealed to school visits, 
including the Ancient Egypt exhibition at Barnsley, the Carnival: Costume and 
Commentary exhibition in the London partnership and the Wilfred Owen exhibition 
at Scarborough.

School holiday
activities

Barnsley hold family activities in the holidays focused on nature, the outdoors and 
biodiversity

Scarborough offer book bag initiatives for pupils in school holidays.

Source: Consultations and quarterly monitoring reports

Learning what works

27.18 The activities and workshops have been developed over a period of years. The following
section describes  the range of activities  delivered through the programme. Within these
narratives are example of activities that have been proven to work, several of which have
been taken up and adapted by other members of the programme.  

Learning activities and workshops programme

1.1 Activities and workshops are delivered throughout the museum spaces. Most of the museum
partners have dedicated teaching spaces and some also have spaces where children can eat
their packed lunches. Museums have to be both creative and disciplined in their use of space.
Many will run sessions concurrently while the space is also open to the public so careful
management of movement around the museum is necessary. New galleries can be designed
to accommodate groups of learners but older spaces may not be ideal for larger groups due
to the configuration of exhibits,  issues of noise or acoustics,  or access to toilet  facilities.
There are also seasonal issues that have to be accommodated to take account of opening
times and seasonal closures or the learning environment (for example the aviation museum
is  in  large draughty hangers  that are  unsuited to  young pupils  in  winter but which can
accommodate large volumes in summer).  

27.19 Activities delivered across partnerships  link to the national curriculum,  with 100% of
school  survey  respondents  agreeing  or  strongly  agreeing  that  the  activities  that  pupils
undertook  were  relevant  to  the  topic  or  area  of  the  curriculum  that  the  teacher  was
covering. 

27.20 The  programme  targets  and  measures  visits  into  museums  by  school  pupils  –  it
acknowledges  but  does  not  measure  or  report  outreach  activity  or  digital  forms  of
engagement. Most of the activities are designed with primary school children in mind.  The
activities are broad ranging in their use of their collections to develop specific skills: 

Writing, literacy and spoken communication skills are developed through using collections
as  points  of  inspiration  in  museums  which  celebrate  literature  (such  as  Shakespeare
Birthplace  Trust)  as  well  as  those that have very different  focus (such as Lincolnshire’s
aviation museums) 

Science  skills  are  developed  through  observation,  measurement  and  experimentation
through  topics  (Egyptology  being  a  current  popular  topic  across  several  museums)  or
through access to collections at more specialist museums (e.g. the archaeology at Flag Fen
Museum in Peterborough)
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Arts and creativity are developed through observational skills and practice that might also
be linked to the Arts Award.

27.21 The workshop and activity programmes also encourage learning about specific subjects: 

Local history is celebrated at several museums to encourage children and young people to
observe, explore and understand the places they live in through the men and women that
have shaped them

Knowledge of different religions is a subject that some teachers and schools find difficult and
museum collections can provide a way to explore different beliefs and practices 

Many museums have galleries, exhibitions or artefacts that are used to introduce or learn
about specific topics such as Dinosaurs, Blue Abyss or Tudors.  

Collections are used to support cross cultural learning around
curriculum topics of faith, history and ‘British values’. The galleries at

Cartwright Hall deploy a thematic approach to showing their
collections and the collections are used in new sessions that help pupils

to explore British Values including liberty, law and faith. The Art of
Early Islamic Civilisation uses artworks and artefacts in the museum
collection to encourage pupils to explore the history of this culturally
significant civilisation. The calligraphy element to this workshop is

integral and the museum curators added a new display case into the
gallery adjacent to the artworks to enhance the experience for the

pupils.

Bradford museum case study

27.22 The sessions are run in ways that are different to the school classroom experience. For
example, take-over days are used in some museums where the children become the experts
and guide visitors through the exhibition; role play is used where facilitators assume the
identity  of  historical  characters  or  occupations;  enquiry  led  approaches are  used where
children decide which aspect of the collection interests them and they work with that, or
artists or dramatists lead sessions that focus on story-telling and the creation and re-telling
of narratives.  

27.23 Approximately a quarter of schools that participated in the schools survey had undertaken
co-creation activities with their partner museums, particularly secondary schools. Evidence
from  interviews  suggests  that  this  is  mostly  to  develop  and  create  new  resources  and
activities.  Many museums  pilot their new sessions and workshops with pupils,  which
change and adapt according to feedback received. Some partnerships use teacher expertise
to  develop  their  activities  and  resources,  with  one  partnership  establishing  a  teacher
steering group to support the development of their place based curriculum, and another
partnership creating bespoke activities for each schools visit using teacher input. This can
entail creating new activity booklets and worksheets which, although labour intensive, lead
to a high proportion of re-booking.
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27.24 Programmes developed by the museums need constant adaptation and change. Some
museums were challenged by the changes to the national curriculum and the removal of
some  topics  (for  example  World  War  Two  was  taken  out  of  the  curriculum  creating  a
challenge for the aviation museum), whereas others (such as the Jewish Museum) found
significant  interest  in  their  collections  through the requirement  for  all  children to  learn
about different religions.  

27.25 Schools  were  also  asked  what  worked  well  on  their  visit.  The  most  common  response
concerned the  expertise and enthusiasm offered by museum staff.  Schools stated that
staff were ‘knowledgeable’ and ‘approachable’ and passionate, which kept children engaged.
In addition, the organisation of the visit was highlighted as an enabler to schools, which
‘makes the days run smoothly and [are] enjoyable for both staff and pupils’. 

27.26 Furthermore, many schools noted that the activities that pupils were involved in worked
well on the museum visit. School respondents cited that hands-on activities, activities which
moved learning forward and activities which instilled a sense of wonder (or ‘wow factor
moments’) and engaged pupils on the visit. Additional factors that worked well on the visit
included subsidised transport, good links to the curriculum and links to the community and
local area. 

Professional development activities 

27.27 CPD is offered to teachers and is a key deliverable of the Museums and Schools programme.
This includes teacher CPD for Arts Award, for example delivering CPD on using ‘Explorer’
days to support pupils who use English as an Additional Language (EAL). Other partnerships
have based their main CPD offer on a model delivered by their national museum partner.
The twilight session gives teachers the opportunity to network and improve their skills, as
designers and artists are present to run a creative session. One of the partners assert that
this activity is ‘a lovely legacy of the partnership’.

27.28 The CPD offered by some museums is curriculum based, using the collections of expertise
of the museum. Many partnerships have delivered creative writing, literacy based or STEM
learning sessions for teachers, including utilising changes in the curriculum to effectively
deliver CPD in religious education. Another partnership has promoted cross-curricular CPD,
for example using art to teach modern foreign languages or STEM subjects. However, many
museums find it  difficult to recruit  teachers for twilight CPD sessions, despite incentives
such as networking and knowledge development. 

27.29 Teachers are  able to take advantage of  outreach activities and resources provided by
museums. In total, 55% of respondents to the schools survey stated that they have benefited
from this. This included attending or participating in special exhibitions, the use of online
resources and the loan of resources from the museum. Additionally, 31% of schools who
carried out pre-visit activities used museum resources, and 49% of schools who carried out
post-visit activities utilised museum resources. 

27.30 Museum staff also undertake CPD as part of the Museums and Schools programme.
Staff have been trained to deliver the Arts Award, and one partnership has trained its staff to
deliver AQA units, which consists of practical work that can be tailored to fit with a site and
are  aimed  at  students  who  can’t  achieve  formal  qualifications.  Many  partnerships  are
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proactive  in  their  training,  and  participate  in  CPD  sessions  to  develop  best  practice.
However, there is some concern about securing a return on investment in staff development,
due to staff turnover as a result of the funding insecurity.

27.31 In addition, museums are able to share learning with partners. Lead museums often visit
their partner national museums to draw on their resources and expertise, to help develop
their  offer  and  to  help  the  regional  museums  to  become  more  self-sufficient  and
commercially  viable.  CPD provided by  national  museums can  also be  accessed by other
teams from within the wider museum workforce,  for example collections and marketing
teams. Museum staff have undertaken CPD provided by their local Bridge Organisation in
some cases, e.g. training on how to engage schools. 

27.32 Action Learning Sets are held in a different partnership area each session, giving partners
the opportunity  to  see  how the programme operates  in  different  areas.  Lead  museums,
national  and  partner  museums find  the activity  beneficial,  with  many  finding  it  a  good
opportunity  to  test,  develop  and  gain  exposure  to  new  ideas,  particularly  for  newer
partnerships, who can learn ‘what works’ from their more established counterparts. The fact
that  the  Action  Learning  Set  ‘creates  space  for  dialogue’  means  that  partnerships  feel
supported  and  are  able  to  network  and  share  learning  effectively.  However,  some
partnerships  voiced  concerns  about  the  longevity  of  the  Action  Learning  Set,  with  one
partnership  concerned  that  it  would  struggle  to  sustain  beyond  the  lifetime  of  the
programme, due to the time and money it can sometimes require to attend. 

The Tees Valley partnership is a good example of shared and
continuous professional development. The partners have been keen to
learn from other members of the Action Learning Set by hosting visits

from other museums in the group and visiting them on site. For
example, the Tees Valley team have spent a day in Coventry and then
the following year they visited the Pennine and Lancashire group of

museums to share practice.  They have also hosted teams and
individuals at Kirkleatham Museum for study days.  The opportunity to

share ideas and practice in this way was said to be invaluable.   Also,
the local museum partners use the ‘making a mark’ theme and adapt it

to their own collections. Through working with the national partner,
joint meetings and project working, the education officers have come to
know each other better and learn from each other. This is very powerful

for professionals who may be the only educational professional in a
museum. This stronger sense of collaboration has enabled museums to

refer schools between them if they think that another museum will
better meet their needs.  

Tees Valley Case study

Arts Award

27.33 ACE has introduced an expectation and targets  to  deliver Arts Awards.  Arts  Awards are
achieved by individual children at different levels of achievement starting with Discover and
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Explore  and  progressing  through  to  Bronze,  Silver  and  Gold  Awards.   The  higher-level
Awards  can be  recognised  through  the university  admission  process.  These Awards are
managed and accredited through Trinity College.  

27.34 Museums have developed a range of approaches to meeting their Arts Awards targets.  

The ‘Discover in a Day’ model was designed by the Maidstone Museum and subsequently
adopted by others in the Action Learning Set. This can be delivered through sessions that are
run as part of a school visit or as part of family days.

Arts Awards can be completely integrated in the activity programme, as is  the case with
Shakespeare  Birthplace  Trust,  which  uses  the  structure  of  the  Discover  award  for  its
immersive approach to learning. 

Using an arts specialism of a museum partner within the local partnership can also support
links between museums and arts sectors – in Tees Valley the inclusion of Middlesbrough
Institute for Modern Art has boosted their collective engagement in the Arts Awards.  

27.35 Some of the museum partners are very enthusiastic about the Arts Awards, but others have
reservations.  Those reservations typically centre on:

The  cost  of  Arts  Awards  –  schools  see  it  as  a  ‘nice  to  have’  but  many  museums  are
subsidising  this  activity  because  while  the  individual  cost  per  pupil  may  be  modest  it
becomes more of a barrier when it is factored into the costs of travel and the activity.  

Administration  of  Arts  Awards  is  a  further  cost  that  is  not  passed  on  to  schools  or
individuals.   Issues of administrative burden and the time it  takes  for  Trinity to  release
certificates is a further issue.

The focus of an Art Award for a museum, especially where the learning is about science, can
be problematic.  Other Awards (such as CREST for science learning) were suggested as being
more appropriate for some museums, or to refocus and re-badge the Award.  

Secondary schools

27.36 Activities and programmes are offered for secondary school pupils but these are generally
harder to encourage into the museum spaces than primary school visits. The difficulties are
often practical; secondary schools need to take children off timetable to manage time out of
school, and whole year groups are large and difficult to accommodate within many museum
spaces.  Secondary schools are often much more focussed on academic achievement and
have to be convinced that the cost of loss of classroom time will be more than compensated
for with curriculum learning achieved by the students.  

27.37 Despite  these  difficulties,  some  museums  have  successfully  worked  with  secondary
schools as part  of  a  transition activity  programme,  with small  groups  or  where a  good
relationship is built with a nearby secondary school.  

27.38 Some of the activities that have worked with secondary school pupils are more focused and
intensive. For example, a ‘Crafts of the Punjab’ project hosted for secondary school pupils
involved multiple sessions at a museum with a specialist sound artist, in order to create a
soundscape.  This  was exhibited at  the museum,  with  a private  viewing for  parents  and
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teachers. In another partnership, activities have been held for sixth form/college students
which focus on STEM learning, including data collection in peat, and biodiversity days. This
had  the  additional  benefit  of  promoting  career  opportunities  in  areas  such  as  biology,
geology and geochemistry.

27.39 In response to the survey of schools, the top reason secondary schools give as to why they
organise visits to museums is that it fits with the school’s arts and creativity culture. This
contrasts with the general finding which is that the main reason for the visit is to support
delivery of the core curriculum. This suggests that a differentiated programme for secondary
schools based on GCSE subjects might be more attractive.   

27.40 Schools outlined the  challenges that make it difficult to engage with museums. The most
common challenge cited was the costs associated with a school trip, particularly in terms of
transport, but also the cost of supply teachers out on the visit or to back-fill. This proves
difficult for some parents in disadvantaged areas to cover, and often prohibits the visit from
going ahead. However,  many schools reported that this challenge had been overcome by
subsidies financed through the Museums and Schools programme which either contributed
to or fully covered transport costs. One respondent stated that the funding provided to their
school by the museum had ‘opened up a wealth of opportunities to us’. 

27.41 A further challenge to schools stated in the survey was the difficulty for pupils with SEND,
to access the museum experience. For example, one school noted that it would have been
difficult for their pupils with dyslexia to understand some of the artefacts as they would
struggle to read about them. However, the structure of the workshop meant that pupils with
SEND could access learning that they would not otherwise have been able to.
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28. Outputs 

Outputs relating to project delivery

28.1 Monitoring  data  reports  the  numbers  of  schools  and  pupils  visiting  a  museum  in  the
partnership as part of the Museums and Schools programme. Between 2012/2013 when the
project first started and 2016/17 the programme’s original ten partners hosted visits from
431,293 pupils – this represents annual increase of 83% more visitors in the final reporting
year compared with the first. Of these 57,930 (13%) were reported eligible for free school
meals.  

28.2 In 2016/17 all partners in the museums and school programme supported 117,899 visits
by children and young people.  Of those, for 74,737 pupils it  was a first-time visit  to a
museum with their school. During that year,  1,865 primary schools and 235 secondary
schools visited participating museums as part of the programme.  

28.3 In 2012/13 the average cost per visitor was £18.58; this had reduced among the same ten
museums in 2016/17 to £11.68 due mainly to increased productivity – more children and
young people using the same number of inputs.  The programme has expanded to include
four new museum partners using the same investment level from DfE to secure additional
value.  

28.4 Error:  Reference  source  not  found shows  total  pupil  visits  over  the  duration  of  the
programme  by  first  and  total  visits,  and  the  proportion  of  pupils  within  those  returns
eligible for free school meals. It shows the  dramatic increase in numbers for the first
three years of the programme.  During these years museum partners were focussed on
developing, promoting and delivering their offer to schools. Since then funding has been year
on  year  and  numbers  have  stabilised.  This  stabilisation  is  due  to  a  number  of  factors,
including  the  inclusion  of  new museum  partners,  lack  of  time  to  prepare  and  scale  up
delivery in a single year (especially when that year is not matched to the academic year), and
limitations on the physical capacity of sites to accommodate more pupils.  

Figure 45: Total pupil visits to ten original museums in the programme since 2012/13

Source: SQW Analysis of ACE Annual Survey Data

28.5 There are some strong annual fluctuations in total pupil visit numbers (Tables B7 and B8).
For example, Lincolnshire reported a peak of 15,462 in 2015/15 compared with 3,121 the
previous year and 5,570 the subsequent year. These peaks and troughs can be associated
with special celebration events or years where the museum is aligned with a regional or
national  event.  Other  factors  affecting  visitor  numbers  between  years  can  include  the
opening or  temporary  closure  of  a  gallery  or  exhibition  due  to  refurbishment,  seasonal
events such as snow or dangerous travel conditions, or changes in teaching staff in partner
schools.  

28.6 In the year 2016/17, 74,737 pupils made their first trip to one of the partner museums, with
first trip figures having increased steadily over the duration of the programme (see Error:
Reference source not found). With some of the same pupils making a second and third visit
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within the year, this generated a total of 117,899 visits. The requirement for repeat visits is
no longer in place but there is an expectation that the visit will not be a one-off event but will
be part of a longer programme of learning with progression opportunities. The number of
repeat visits by pupils varied across the 13 sites. At three sites,  no pupils made a second
visit,  whereas  in  other  partnerships  the  repeat  visit  model  has  been  sustained  (Error:
Reference source not found.)

1.6 Across the original 10 sites, the percentage of first time visits by  pupils eligible for free
school meals increased between 2012/13 and 2016/7 from 21 per cent to 24 per cent.  This
varied across projects, with 44 per cent of pupils attending Shakespeare Birthplace Trust
provision eligible for free school meals,  compared to 10 per cent of pupils in Hampshire
(Error: Reference source not found). The proportion of visits from pupils eligible for free
school meals is partly a function of the location of the museum relative to areas of affluence
and deprivation.  

1.7 Pupils attended from 1,865 primary schools and 235 secondary schools.  In total, 77 per cent
of primary schools and 51 per cent of secondary schools in attendance were local authority
maintained  schools,  with 19 per  cent  of  primary  schools  and  29 per  cent  of  secondary
schools visiting from academies. In three areas, visits were only made by primary schools
(Error: Reference source not found). 
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28.7 The system of monitoring and annual reporting works effectively for reporting total number
of school visits and of pupil visits.  Neither of these systems provide potentially useful
and important monitoring data relating to:

Arts Awards – there is a national target of 1250 which is been disaggregated to museum
partners.  Achievement  of  Arts  Awards  is  not  currently  reported  in  the  annual  report
spreadsheet 

Outreach work delivered by museum staff in schools, and resources developed for in school
use

Type and range of learning activities and workshops developed through the programme

Proportion of spend on school subsidy, direct delivery and core staffing.  

28.8 The Museums and Schools programme has systems that measure the core of its  activity,
however these do not capture the extent of activities delivered as part of the programme
that support its development and sustainability.  
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Outputs related to capacity building

28.9 Consultations with museum partners revealed several different types of output related to
their direct delivery activities and their engagement in the wider network of partners that
are  not  captured  in  their  usual  returns.  Monitoring  reports  ask  for  reports  of  deep
engagement with schools, an example of impact on schools and on pupils,  sustainability,
achievements,  spend,  slippages  and  communication.  There  are  some  good  examples  of
reports  of  activities  and  on  the  day  feedback  regarding  satisfaction  with  the  service.
However,  these  reports  do  not  capture  the broader  set  of  activities associated with
capacity building and leadership that characterise the programme.  

28.10 Consultees reported that their work with the programme generated a number of different
outputs including:

More formal professional development activities that they deliver either to teachers or to
other museum staff

Dissemination activities through speaking at events or participation in working groups or
committees

Contribution  to  local  cultural  education  partnerships  through  engagement  in  local
networking focussed on building strategies and action plans that include museum partners

Leadership  of  cultural  activities  locally,  notably  by  becoming  a  National  Portfolio
Organisation (NPO),

28.11 Museum  educators  offer  professional  development  to  teachers  both  formally  and
informally.  Several noted that they offer sessions to school teachers focussed around their
offer and how it could be used to support pupil learning – this is often part of an outreach
approach delivered in schools as it can be difficult to find twilight times when museums are
open and teachers are not teaching.  

One model is used by Coventry who have modelled their CPD offer on
that of their national museum partner (the Victoria and Albert

museum).  The sanctuary scheme is a twilight session, based on current
exhibitions or skill sets, where teachers can work with artists, have a

place to escape and think creatively about curriculum design, and
explore use of art to teach maths and science or modern foreign

languages.  

28.12 The challenge with this activity is recruiting teachers to come and spend time to refresh
their professional practice when they have other pressures and challenging workloads.  

28.13 Museum educators also  support  teaching practitioners  core  skills,  such as  how to teach
creative writing (using a box of objects for inspiration in the case of the Maidstone museum)
or about subject knowledge. 
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The Jewish Museum runs in depth CPD sessions about the Jewish faith
and include speakers from the Jewish community, which help deepen

teacher knowledge of the religion. The team also offers one-to-one
tuition and support with lesson plans and syllabuses on a commercial

basis. 

28.14 The  programme  has  given  the partner  museums both  access  to  national  platforms  and
examples of practice to share.  

Examples include an immersive story-telling activity from Tide and Tide
museum in Great Yarmouth based around a pocket-watch belonging to

a passenger on the Titanic that has been presented at national
conferences to inspire practice elsewhere. This activity was supported

by the national museum partner the National Maritime Museum. 

In other examples regional museums are being asked to contribute
their expertise to national groups; one of the learning team from the
Bradford museums group is part of a Specialist Subject Network for
Islamic Education and Art joining curators from university museums

including those in Birmingham and Manchester and the Ashmolean at
Oxford.  

28.15 Engagement  with  local  Cultural  Education  Partnerships  is  part  of  the  programme  of
activities  agreed  with  the  museum  partners  to  promote  Arts  Awards  and  Artsmark  in
schools.  However, it is reported that where museums have sought to engage in local Cultural
Education Partnerships (LECPs) they found them to be in their early stages of development
and finding focus in their local areas.  There is a willingness to engage with LCEPs: one
partner said that their LCEP would have a teacher panel and that might help them access
schools and teachers to trial resources; another noted that one of their educators recently
joined the LCEP governing body. There remains, however,  a degree of reservation about
exactly what engagement might involve. 

28.16 Bridge  Organisations are  better  established than  LCEPs  and  have  a  more  direct  link  to
museums, as they can provide support and engagement between museums and schools with
regard to both Artsmark and Arts Awards.  The museums have different experiences of
their  Bridge  Organisations  ranging  from  no  relationship  to  really  positive
relationships.  There  are  examples  where  this  relationship  works  well  and  Bridge
Organisations have been supportive of partners by providing access to information, training,
resources and other support. One way this has worked is through training the museum staff
to become assessors. In other areas museums report that they have no interaction with their
Bridge Organisation, or in one case the relationship has changed as staffing has changed.  
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29. Outcomes

Children and young people

29.1 Evidence of outcomes  comes  indirectly  from school  and museum testimony reported in
monitoring  reports,  from the school survey and from interviews with  professionals  and
practitioners undertaken as part of the case study research. The evaluation research did not
involve children and young people directly.  

29.2 Pupil testimony is sometimes featured in monitoring reports from museums. For example,

An autistic child on a museum visit provided feedback in the 'My reflections on my day’
section of the Arts Award booklet: 

'I think of [the project] as a once in a lifetime experience. Sometimes I
say to myself 'How did I do that?' because I'm a sort of a shy person, but
when I was there I did it! I am now developing my confidence with the
public and how I feel overall. It seemed to me that the more I socialised
with people the more I smiled. This has changed not just my present but

my future too.'

Primary school autistic child

29.3 Another participant commented:

‘With the information we found we wrote biographies about the person
that we included in our exhibition….I would definitely recommend your

museum to other schools’.

Primary school child

29.4 These quotations illustrate key outcomes of the programme on children and young people;
namely,  enjoyment,  fostering  inspiration,  creativity and motivation.  When surveyed,
100% of schools agreed or strongly agreed that pupils enjoyed activities provided on their
visit, and responded positively to learning in a different environment. In the long term, 98%
of schools felt that the museum visit had a positive impact on pupils’ enjoyment of school
(see Error: Reference source not found). Many of those interviewed felt that this could be
attributed  to  the positive  educational  experiences  instilled  by  a  different  way  of
learning. Both teachers and museum staff noted that the ability to experience a multitude of
objects,  places  and  characters  ‘brings  learning  to  life’  for  children  and  young  people.  A
teacher with pupils involved in a creative writing and drama activity noted that their pupils
were motivated for the entire duration, which included personalising scripts and practicing

38



their delivery, and attributed this to the immersive learning approach, giving real purpose to
the activity. 

29.5 The use of the collections and handling objects is a part of the learning approach.  

‘Every Object Tells a Story’ is a good example. The ‘object’ is a spice box,
which tells the story of a family split by the ‘Kindertransport’ during
WW2 – the ‘Kinder’ in question were reunited with the object on a

pilgrimage back to their childhood home where it had been buried by
their parents’ neighbour’s garden to preserve keepsakes of their

childhood from the Nazis. The object ‘brings to life’ the reality of Jews in
Germany, and the impact of migration on Jewish youngsters. 

 Jewish Museum Case Study

29.6 Respondents  to  the school survey had overwhelmingly  positive views on the learning
impact statements for children proposed in the survey. For example, 100% of respondents
either  strongly  agreed  or  agreed  that  activities  were  relevant  to  the  curriculum  (146
respondents),  provided  positive  learning  experiences  (146)  and  provided  an  authentic
learning experience (147). In addition, 100% of schools responding either strongly agreed
or agreed that pupils responded positively to learning in a different environment (147) and
pupils enjoyed the activity (144). In total, 99% (146 of 147) of schools responding strongly
agreed or agreed that teaching and other school staff were positively engaged in delivering
the activity, with only one respondent strongly disagreeing with this statement, with their
reason  being  that  the  school  staff  weren’t  expecting  to  be  involved  in  delivering  the
workshop. 

Table 52:  Agreement with learning statements

Strongl
y agree

Agree Disagree Strongly
disagree

Don’t 
know

The activities were relevant to the topic or 
area of the curriculum that we were covering

74% 26% 0% 0% 0%

The activities promoted positive learning 
experiences

84% 16% 0% 0% 0%

The activities provided an authentic learning 
experience for the pupils

82% 18% 0% 0% 0%

Pupils responded positively to learning in a 
different environment

88% 12% 0% 0% 0%

Pupils enjoyed the activity 89% 11% 0% 0% 0%

Teaching and other school staff were 
positively engaged in delivering the activity

81% 18% 0% 1% 0%

Source: SQW survey analysis N=147

29.7 An important potential impact of the programme on children on young people is on pupil
achievement.  When surveyed, 96% of schools agreed or strongly agreed that their most
recent museum visit  had a  positive  impact  on pupil  achievement.  Many of  the activities
delivered by the partners put creative writing at the core of the session, impacting on pupils’
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creative writing skills. In one school, regular poetry sessions with a poet on their museum
visits saw classes that were initially behind target exceed their targets after six months. The
school attributed some of this impact to the programme. Activities offered by other partners
as part of the programme have developed children’s writing skills, the quality of writing and
vocabulary. 

29.8 The impact on pupil achievement has been particularly noticed in pupils who speak English
as an Additional Language (EAL). One teacher interviewed highlighted that the quality of
writing improved in EAL pupils when exposed to real life experiences. Additionally, when
undertaking an activity in which pupils acted as ‘tour guides’ to visitors, children took the
opportunity to speak in their first language as well as in English, improving their confidence
and verbal communication skills. 

29.9 As a result of school visits, teachers report that children are able to develop an appreciation
of their locality. Children have been able to establish a better understanding of where they
live, providing a sense of place and tackling ill-informed perceptions they may have of their
area.  Museum partnerships  have placed an  emphasis  on  the local  area and its  heritage,
which  is  reflected  within  survey  responses,  with  94%  of  schools  agreeing  or  strongly
agreeing that activities they experienced on their most recent visit were relevant to the local
area.  Additionally,  through  visiting  a  local  museum  or  gallery,  children  are  exposed  to
cultural experiences within their local community, rather than ‘elsewhere’, fostering a sense
of pride in their community. 

29.10 An important impact of the programme is that it gives new opportunities to pupils who have
never visited a museum. Anecdotal evidence from teachers suggests that very few children
from some localities areas  have had a cultural  experience,  and many have not  travelled
beyond their locality:

‘Many of the children have not left their neighbourhoods … Some
thought it was a film set, because their only point of reference for a

place that looks like this is TV’. 

Regional museum partner

29.11 This has a further impact on their local community, as appreciation of the museum can be
spread  by  children  returning  with  their  families,  or  changing  community  or  family
perceptions of museums. The SS Great Britain museum reported the success of their ‘Golden
Ticket’ scheme that is given to visiting children from eligible schools, which provides free
access to the museum for their family and has encouraged many revisits.  

29.12 Teachers reported that some children benefit from  improved confidence and self-belief
through the Museums and Schools programme. This is particularly noticeable when children
who don’t often speak in the classroom become entirely confident within different learning
environments. For example, a child with selective mutism who visited one museum became
very confident on the trip, giving her ‘the opportunity to shine’.  Moreover, pupils who may
not  be  academic  achievers  can improve their  confidence through tools such as  the  Arts
Award, which can foster a sense of achievement when a certificate is presented to them. The
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excerpt  below from a teacher  at  the  Bradford case  study exemplifies  the importance of
observation and mark-making skills for very young learners. 

‘We have started to push on observational skills, following the ASN
approach because we can forget that observing is a really vital skill so
we run a session about observing…  It allows the children to develop
their speaking and listening skills because they are making a story

about a painting they are looking at, and can share their own
impression of what they can see… Art allows our non-English speaking

pupils to communicate through drawing... language does not come
across as easily as drawings do – through drawings you can express
your interest and feelings.... Everyone can make a mark and there’s

always a story behind every mark. We had one child [who] was
transformed in the session and he could explain to us through his

drawings things about his life and experiences, through this he told us
that he never went to school back in his country.’

 School teacher involved in the Bradford Museums case study

29.13 Children are exposed to  new career opportunities in both the arts and sciences. This is
evident at primary and at secondary school level. Primary school pupils are introduced to
new careers through interacting with curators, poets, artists and conservation technicians,
amongst others. Pupils have voiced interest in becoming authors, architects and tour guides
due to their experiences on museum visits. In addition, pupils have been able to experience
cultural career roles first hand, with one school exhibiting pupils’ own work in the school
hall, of which the pupils themselves were both the creators and the curators of their own
exhibition. 

29.14 Secondary school pupils are also exposed to career opportunities. Stakeholders reported
that some pupils who have attended museum visits have been inspired to complete their
work experience within that museum. Furthermore, one museum held a biodiversity day for
sixth form pupils, which broadened their knowledge of careers in geology and geochemistry,
in addition to giving those pupils the opportunity to speak to staff who work in specialist
fields. Some museums take secondary school pupils ‘behind the scenes’ which gives pupils
insight into how teams at the museum work, and informs them about jobs that pupils may
not have known about. 

Professional development of school and museum staff

Curriculum design

29.15 The school survey response was reinforced by feedback from case studies. The programme
has  had  an impact  of  the  strength and  durability  of  the  relationships between the
museum teams and school teachers in  a number of different  ways.  Particularly in the
early years of the programme where funding was available for three years, it provided the
museum teams with an offer to build stronger relationships with targeted schools. In some
areas activities are piloted free of charge to schools in return from feedback from school
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teachers  and  from pupils.   This  co-design helps  ensure  that  activities  work within  the
museum but also demonstrates value to schools. 

‘We always pilot new sessions with a school group. For example, a
secondary project we run around inventing will now roll out to primary
schools, and this was informed by a pilot session. If a school takes part

in a pilot session, the school gets the session free’. 

Regional museum partner

29.16 Longer term funding also means that schools can work with museums to plan progression
activities that fit within their curriculum plans, so that a year group that visits in one year
can use that to develop a different set of engagements for the same year group the following
year. Securing repeat visits from schools and from pupils is a core part of the programme
and helps to establish the museum as an education partner in the locality. Some museums
report gratification that schools come to visit  them instead of  the national or regionally
significant museums, or as well as visits to those places.  

‘The activities have opened their eyes to cultural experiences and
learning in a fun environment. Some had never visited a

museum/gallery. Importantly this offer is local, rather than requiring
travel to elsewhere.’ 

Regional museum partner

29.17 These activities were reflected in responses to the schools survey where they were asked to
rate the design of activities their pupils took part in during their museum visit. Almost all,
99% (147 of 148) of school based respondents felt that the creative use of different learning
methods  was  very  good  or  good,  with  98%  of  teacher  respondents  rating  the  way the
activity used the museum’s collection and the extent to which the range of learning needs of
the  pupils  were  addressed  on  the  visit  as  very  good  or  good.  Furthermore,  94%  of
respondents thought that relevance to the local area was good or very good. 

Table53: Rating of design aspects of the activity or activities that were part of the visit

Very 
good

Good Poor Very 
poor

Don’t 
know

The extent to which the activity was relevant to the 
local area

71% 23% 1% 1% 4%

The way the activity used the museum’s collection 73% 25% 0% 1% 1%

The creative use of different learning methods 73% 26% 0% 0% 1%

The extent to which the range of learning needs of 
the pupils were addressed during the visit

66% 32% 1% 0% 1%
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Source: SQW survey analysis N= 148

Teaching practice

29.18 The  link  between  schools  and  museum  educators  is  reinforced  through  co-delivery of
sessions, or through the use of curriculum material prepared by the museum before or after
the visit. The use of co-delivery by some of the Tees Valley partners for example, has been
highly valued by both teachers and museum staff; the former have reported that they see
their children in a different light as they relate to a different setting; the latter that they
appreciate being seen as an educational professional.

29.19 In total, 112 respondents to the survey strongly agreed or agreed that the visit had helped
them refresh their  teaching practice,  with 96% (135 of 141) of respondents agreeing or
strongly agreeing that they could build this into their future lesson planning, highlighting the
positive impact of the programme on teachers’ professional development. 

29.20 Rather more said it has a positive impact on the cultural environment of their school with
strong agreement from the respondents that the museum visit had increased their school
engagement with other arts and cultural activity (93%, 114 of 123) compared to an increase
in school engagement with other science or STEM activity (63%, 55 of 88), reflecting the
lower proportion of museums involved in the programme with a science or STEM focus.
However, 70% (12 of 17) of secondary schools and sixth forms/colleges strongly agreed or
agreed that school engagement with other science or STEM activity had increased, reflecting
the growing emphasis on STEM in Key Stages 3, 4 and 5.

Table54: Agreement with teaching and learning statements about the museum visit

Strongly
agree

Agree Disagree Strongly
disagree

Don’t 
know

It has helped me to refresh my teaching 
practice

23% 65% 11% 1% 0%

I can build this into my future lesson 
planning

43% 53% 4% 0% 0%

The museum visit has a positive impact on 
pupil achievement (e.g. evidenced in 
attendance, behaviour or attainment)

53% 43% 4% 0% 0%

The museum visit has a positive impact on 
pupil enjoyment of school

63% 35% 2% 0% 0%

The museum has increased our school 
engagement with other arts and cultural 
activity

39% 54% 7% 0% 0%

The museum has increased our school 
engagement with other science or STEM 
activity

20% 43% 35% 2% 0%

Our school now offers a wider range of 
educational experiences to pupils than we 
otherwise would

30% 44% 25% 1% 0%

The museum provides high quality 
opportunities for school pupils to visit 
museums, linked to the national 

69% 31% 0% 0% 0%
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Strongly
agree

Agree Disagree Strongly
disagree

Don’t 
know

curriculum.

Source: SQW survey analysis N=145

Upskilling and re-skilling museum teams

29.21 Being seen to be part of a national programme that has attracted income and attention has
given some museum staff  a stronger sense  of  identity and status within their  museum
team.  Several  consultees  noted that  curatorial  decisions  were now taken alongside  the
education team, representing a shift in culture. This was attributed as being because their
colleagues recognised and valued their team’s work in bringing children and a more diverse
audience into museum spaces.  

29.22 Some respondents spoke of the ways that these stronger relationships and networks have
made them feel in terms of  confidence in their abilities and in their collective value.
Museums  have  always  been  able  to  identify  the  intrinsic  value  of  the  educational
experiences that they offer, but now they are more confident in the value placed on this by
schools – not least because schools are willing to pay for their time and expertise.  Similarly,
they are more engaged in regional and national networks that go beyond the museum sector,
evidenced  through  their  contributions  to  national  conferences  and  seminars  and  their
engagement with Bridge Organisations and LCEPs. This is facilitated by access to resources
that allow them to travel, and delivery of activities that they are confident are effective and
innovative and are interesting to other partners.  

29.23 The Action Learning Set has been an important mechanism for building professional
expertise and sharing this amongst partners.  Initially the role of the group and its way of
working took time to get established, but it is now a useful and popular forum for sharing
practice for communicating face to face with the relationship manager from the Arts Council.

‘Our colleague is the sole person employed as an educator for the
museum so the opportunity to get feedback on ideas and resources from

the partners has been valuable for her professional development.’ 

Regional Museum partner

 ‘The Action Learning Set creates space for dialogue – it is a valuable,
practical and professional forum.’ 

Regional Museum Partner

29.24 However,  there  were  some  critical  voices  relating  to  the  communication  between  the
partners  where  email  lists  are  not  always  up  to  date.  One  consultee  said  because  each
partnership is different and facing different issues many of the issues discussed have been
irrelevant to them.  As the group expands and as projects develop greater specialisms and
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become involved in different roles in their own localities, it may be necessary for the Action
Learning Set to consider its role and ways of working to support people more in the future.  

Outcomes for museum engagement in partnerships

29.25 There  is  some  evidence  that  museums  that  participate  in  the  programme  are
increasingly active in their localities as part of local networks of cultural organisations
and education departments. Early engagement in LCEPs is evidence of this. Museums are
also working in their localities to build capacity and strength across the sector. For example,
Maidstone Museum have developed a ‘Wheel of Time’ concept to encourage people to visit
the numerous museums that are operating across the county, collect badges and explore
their area.  This has required co-ordinated activity across the whole county and requires
partners to understand that they are not competitors in a market for a limited footfall but
rather, that a great experience in one place is more likely to encourage a visit to another.  

29.26 Several  of  the  museums’  partners  have  developed  their  strengths  such  that  they  have
successfully applied to become a National Portfolio Organisation. Museums and libraries
were invited to apply for the first time for the 2018–2022 round of funding. At least four of
the Museums and Schools partners are now one of the 42 museum-led National Portfolio
Organisations  for  2018-2022.  This  achievement  cannot  be  attributed  solely  to  their
participation in the Museums and Schools programme, but is likely to have been helpful for
their bids.  

29.27 Museum engagement within LCEPs is evolving as they create an offer that is attractive to
schools  and  families,  and  as  they  build  meaningful  relationships  with  schools,  other
education  providers  and  different  community  groups.  This  provides  experiences  and
insights and provides a foundation for longer term engagement in LCEPs, which is likely to
be important for future sustainability.  
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30. Summary and Recommendations 

Summary

30.1 Evidence from the fourteen Museums and Schools partnerships  presented in  this report
highlights a positive story in terms of the impacts on children and young people, on museum
educators,  schools  and  on  local  Cultural  Education  Partnerships.  The  partners  have
increased the number of visits to museums and galleries by over 83%. In total, 24% of first-
time pupil visitors with their school are eligible for free school meals –above the national
average of 14.5%19.  The activities that are offered to schools are increasingly offered on a
full-cost basis to help build sustainability. The museums cover a broad range of curriculum
areas including core subjects of  English and maths as well  as those that reflect  museum
collections and their local area.  Pupils are as likely to learn poetry in an aviation museum, as
they are British values in an art gallery or science skills on a historic ship. Moreover, the
added value of the programme is increasing as more partners join the network to develop
their  own  offer  to  schools  and  pupils  whilst  remaining  within  the  same  overall  DfE
investment.  

30.2 The  research  has  raised  important  questions  about  sustainability  and  reach  of  the
programme. One of these is the extent to which the learning and good practice from these
museums is extended into other museums20 that have an active learning offer but have not
had the benefit of being part of the Museums and Schools group. Another is how the learning
can be cascaded from national partner museums through to regional museums and then into
other areas and other museum or cultural partners. The extent to which practice, experience
and professional development is filtering through the sector would be a useful measure of
sustainability in addition to that of financial sustainability. The constraints of monitoring
evidence and lack of  a  standard evaluation framework has impacted upon the statistical
robustness  of  the  evaluation  and  its  findings.  This  section  therefore  outlines
recommendations for future monitoring and evaluation,  sustainability,  dissemination and
roll-out.  

Monitoring and Evaluation Recommendations

Annual surveys

30.3 The  format  of  the  quarterly  reports  and  annual  monitoring  return  has  not  changed
substantially since the programme started. We have noticed a disconnect between the value
of the programme as it is perceived by the partners and school practitioners, compared with
information  of  their  value  and  impact  that  they  are  required  to  report.  ACE’s  Cultural
Education  Annual  Report  for  DfE  provides  a  narrative  about  the  wider  reach  of  the
programme, but partners  and interested stakeholders have limited overview information
about what the programme delivers in terms of curriculum areas covered, geographic reach
of the programme, impact on professional educators and on museum sustainability. Most of

19 https://www.gov.uk/government/statistics/schools-pupils-and-their-characteristics-january-2016
20 Nesta have mapped 1304 museums in England accredited by the Arts Council England.  See 
Nestauk.github.io/museumsmap/
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the  evaluation  feedback  focusses  on comments  from teachers  with  some feedback  from
children (reporting second or third-hand). This is absolutely fundamental and delightful to
read,  but  does  not  capture  the  whole  picture.  We conclude that  there  are  a  number  of
changes  that  need  to  be  implemented  to  ensure  that  the  funders  of  the  £1.2million
programme  have  the  information  they  need  to  understand  what  that  investment  is
generating.  

30.4 In Error: Reference source not found we list all the information types that might usefully be
collected through an annual monitoring cycle. Even if all of these questions were asked of
partners it would only provide an indication of the richness and impact of the programme on
the sector, but it would nevertheless provide an approach to then asking for more qualitative
feedback or use of case study insight. 

Recommendation 1:  ACE consider redesigning their annual 
reporting process to systematically capture the factual data 
that are counts of, or proxies for, inputs, activities, outputs 
and outcomes This should capture the wide range of 
actions that are delivered including loans, outreach, 
professional development, broad curriculum links and reach
into disadvantaged communities..  

Table 65: Suggested annual monitoring reporting framework

Data item Measure

Inputs

How much money is allocated to the partnership? £ allocation

How much is spent on admin staff, professional staff, consultants, creative 
practitioners, school subsidy, other?

£ spent

How much is spent on National Partner inputs (time and travel)? £ spent

How many (and which roles) museum staff are directly involved in delivery of the 
museums and schools programme? (i.e. your core team)

Number of staff

FTE 

How many museum or cultural partners are directly involved in your partnership in your 
area?

Number of 
organisations

Activities

Which schools have visited as part of the museums and schools programme? DfE School unique 
reference numbers

How many different named workshops or activities have been developed as part of the 
Museums and Schools programme that pupils have accessed?

List of named 
workshops or 
activities and 
number of times 
each has been run 
in the year 

How many of these named workshops or activities: 

 use at least one item in the museum collection?

 explicitly make links to local people or local places?

 develop science and engineering skills?

 develop artistic or creative skills?

Number
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Data item Measure

 develop language or writing skills?

How many formal CPD activities have you delivered as part of the Museums and 
Schools Programme?

Name and number

How many downloads of digital resources created under the Museums and Schools 
programme have you recorded?

Number

How many loans boxes have been distributed to schools as part of the Museums and 
Schools programme? (assuming each loan is for a half-term)

Number of loans of 
boxes 

Outputs

For each school: 

How many pupils visited under the Museums and School programme? Number 

Number of groups that visited that were EYFS / KS1 / KS2./ KS3 / KS4 / Other Number 

What proportion of pupils attracted school premium? %

How many pupils have Education, Health and Care Plans? Number

How many teachers or professional school staff have accompanied children on visits or
been part of the Museums and Schools programme?

Number

Outcomes

How many second visits do pupils make? Number

How many third visits do pupils make? Number

How many Arts Awards have you supported to completion at Discover, Explore or 
Bronze?

Number for each 
level

Are you in regular contact with your Bridge Organisation? Yes / No

Are you in regular contact with your local Cultural Education Partnership? Yes / No

Are you a National Portfolio Organisation partner? Yes / No

Has the provision or a partner supported by the Museums and Schools programme 
been nominated for or, received an award or external accolade in the past year?

Yes / No

Details if yes

Do you ask for feedback from each school on their experience, the children’s learning 
and the teachers’ learning?  

Yes / No

Do you consider your provision to embody the values of the Arts Council England’s 
quality principles?

Text 

What are the three most significant risks currently affecting the provision of sustainable 
activities under the Museums and Schools programme?

Text

Source SQW

30.5 The online self-completion survey of schools that was delivered as part of this evaluation
research mapped activities, outputs and some outcomes into a format that allowed school
perspectives to be collected and aggregated. These were presented in section five of this
report. The impact of the data was compromised due to a small sample return. However, at
the presentation event at the Natural History Museum the potential for the results to be of
interest to a wider range of stakeholders was demonstrable. There are a number of issues
with survey format and delivery that would need to be agreed, not least whether museums
would continue to use their own feedback forms on the day, and the timing of an annual
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survey. However, the feedback year on year would provide ACE and the museum partners
with strong evidence of the impact of the intervention on teaching and learning in schools.  

Recommendation 2: A standard survey of school teachers who 
bring pupils to partner museums should be delivered 
annually to schools. This should be at an agreed date every
year with partners responsible for distribution and 
maximisation of returns. The survey should be an online 
survey hosted by ACE, based on the research tool 
developed for this evaluation.   

Outcome measurement

30.6 Monitoring data can provide an overview of activities generated and the characteristics of
people who participate. School survey data will provide a teacher assessment of impact on
teaching and learning. Provision of both will generate a very strong foundation for assessing
the wider and longer-term impact of the overall programme. However, together they cannot
adequately capture the full educational or social outcomes that have been described by the
stakeholders, such as the impact on confidence in professional practice or the longer-term
impact of motivation to learn or to build creative practice. Evaluation evidence often uses
academic research findings or findings from other forms of enquiry to help substantiate
those qualitative assessments. 

30.7 There is  a  growing  interest  in  approaches  to  measuring and quantifying  the impacts  of
intervention on education outcomes using longitudinal tracking, randomised control trials
or other research approaches.  However,  the research base for outcome measurement of
museum education is not as extensive as that which exists for other forms of educational
interventions – something that the Durham Commission will be addressing. For example,
there is some evidence about the impact of science learning in museums, but there is much
less  evidence  on  the impact  of  museum education  on  art,  literacy  or  social  studies.  To
indicate this, a search of the Education Endowment Foundation’s 189 projects reveals only
one mention of a museum in the context of much broader enrichment programme. Without
such an evidence base the evaluation of the programmes across the sector, including the
Museums and Schools programme faces a methodological challenge in terms of being able to
relate a single or set of interventions to short, medium or longer term impacts.  

30.8 There are a number of methodological challenges that need to be addressed. Firstly, it is
possible to measure changes in children’s learning at key points in their education, teachers
do this regularly for each child at least on termly basis. But, reporting them in ways that use
national  datasets  that  can  be  systematically  aggregated  across  schools,  and  compared
against  a  time  series,  has  to  use  rather  blunt  and  imperfect  measures  such  as  SATs.
Similarly,  it  is  also possible to measure the quality of  teaching in a school within school
through peer observations, but the comparable measure of Ofsted assessment of quality is
also imperfect.  Measuring change in learning or teaching practice at a strategic level using
data that is readily available is therefore methodologically challenging.  
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30.9 Attributing any changes  in learning or teaching practice  to  specific  interventions  is  also
difficult.  Schools  are  complex  systems where children’s  backgrounds,  different  curricula,
peer  groups,  teacher  combinations  and other external  factors  all  create  an  environment
where attribution of change to a single factor or even a single combination of factors adds a
further layer of  statistical  challenge.  Nevertheless,  we consider that  there  is  a  wealth of
learning within the Action Learning Set that could be captured through a more focussed
research agenda that can build a robust evidence base. It would then be possible to relate
specific  learning  outcomes  generated  from  similar  interventions,  apply  them  to  the
Museums and Schools programme and then scale up the impacts.  

Recommendation 3: Identify opportunities where museum partners
can be challenged to extend their links to include academic 
partners. Where appropriate academic partners could 
include those who offer relevant Masters level training. 
Partnerships could be developed to suggest programmes of
research undertaken by academics or placement students 
to explore measurement of outcomes utilising a range of 
different research approaches.   

Policy Recommendations

National Partners

30.10 In some areas the role of the national partner has been critical, with consultees valuing their
input  and  engagement.  In  other  cases  this  relationship has  become  more  distant.  Some
museum partners have wistfully looked at the kind of engagement that other museums have
had but have been unable to leverage the support they would like. The lack of ‘ground rules’
or firm expectations in the early years led to a range of different practice - which has worked
in some cases but not in others. If national museum partners are to be included, and there is
good evidence that having an external partner to provide practical and credible support is
beneficial, then there needs to be clear expectations, obligations and payments agreed from
the outset.  

30.11 New joiners to the programme do not have that formal link with a national museum partner.
They will either need to create one (and use some of their financial allocation to do so), or
have  access  to  learning  cascaded  from  the  more  established  partners.   This  requires  a
different relationship between new partners and established ones, more of a mentoring or
coaching relationship in the early stages to allow them to rapidly access intelligence and
insight from their partners rather than relying on osmosis.  
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Recommendation 4: ACE could use its expertise to broker 
relationships between new joiners to the Museums and 
Schools programme and national museum partners. There 
should be a clear expectation that both partners will agree a
‘statement of intent’ within their first year to ensure that 
relationships between national and regional museums are 
productive, and focussed on practical issues where learning
is captured, applied, and disseminated.   

Adding value

30.12 The  programme  can  extend  its  impact  in  a  range  of  different  ways.  Incorporating  new
museum partners is  one way to reach new providers and maintain a focus on engaging
increasing numbers of  schools  and young people.  This  will  extend and scale  up current
provision geographically. However, this has financial resource implications.

30.13 There are other ways that the museum partners can extend their impact, as demonstrated
by the activities that they have pursued when only one year of funding has been available.
Resource has been allocated in some museum partners to discrete projects such as the Class
in Residence project in the Tees Valley partnership museums. There may therefore be value
in supporting projects that generate practical approaches to addressing challenging issues
that are experienced by all partners. Those include:

Engaging secondary schools to encourage them to access the collections and expertise for
study at Key Stages 3, 4 and 5. This might focus on using collections for specialist study or to
support students with creative works (for Arts Award), science learning (perhaps through
CREST) or general investigation skills (through their Extended Project Qualification).  

Finding ways to support SEND pupils; this is both a pedagogic challenge to ensure that all
children can access and learn from encounters at the museum, but also a financial one, as
SEND groups  tend to  be  smaller  and therefore  represent  a  potential  loss  of  revenue  in
funding models that are based on a price per participant.  

Building progression into the learning experience through supporting curriculum design and
provision of appropriate learning materials before, during and after the pupil visit. This may
include digital resources, loan boxes, materials for pupils or consultancy and advice.  

30.14 The  more  established  museums  are  at  a  stage  now  where  they  have  an  offer  and  a
proposition  to  schools that is  working,  but  there  is  a  physical  limit  to  their  capacity to
continually deliver additional numbers. Rather than doing more of the same they may value
the opportunity to work collaboratively on thematic issues as part of their deliverables.  
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Recommendation 5 •DfE and ACE should consider securing 
added value from their investment by requiring stable 
participation numbers from established museum partners, 
whilst inviting them to add value by increasing the 
proportions of visitors from currently under-represented 
groups. Examples could include increasing the proportion 
of visitors from secondary schools, Special Schools or with 
Education and Health Care Plans, at Key Stage 3, 4 or 5; 
delivering Arts Awards at Explore level, or providing targets 
for other awards such as CREST..  

The Action Learning Set 

30.15 In the early stages of the programme the Action Learning Set was directed and managed by
an external agent. When the three years funding finished the members of the group elected
to continue to meet and have organised meetings at rotating venues since. The group has
been a key part of the programme, it is generally valued by those who engage and it is self-
sustaining. As the programme moves into a two-year funding period, and as the group gets
larger, the role of the Action Learning Set may need to adapt. The value of the group has
been attributed to the following factors:

A chance to meet and talk among museum professionals in a setting that is  not available
elsewhere.

Sharing practice and ideas, conversations about managing visitor numbers, supporting SEND
learners, working with families, approaches to Arts Awards, creating digital resources and so
on.

Learning about what the funders are thinking, policy developments and implications for the
programme and their partnerships.  

30.16 These are all features of an active network rather than an Action Learning Set and the group
may wish to continue in this capacity as it  has worked well and is certainly not broken.
However, after three years as a managed group, and three as a self-managed group it is an
appropriate time for the group to pause and consider its future form and function. The group
may wish for example to rebuild its identity as an Action Learning Set, and if so, it needs to
find a format that maintains this value whilst also rethinking its purpose.  In the future it
could fulfil many different functions:

Fast-track  mentoring  and  supporting  new  partners  to  cascade  the  programme  learning
through whole team visits and resource sharing, so that new museums can achieve growth
in numbers in an accelerated fashion.  

Smaller groups of museums forming Action Learning Sets around wicked issues that they are
share in common,  to trial  a series of  approaches,  test  what works,  and potentially work
towards developing proofs of concept for ‘products’ that have value in the education market.
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Hosting an annual celebration conference to share practice amongst themselves and other
museum partners so that as a collective they have a shared language and exciting stories to
tell about the distinctive offer of museum education.    

Recommendation 6: It is timely that museums in the partnership 
should review the role and purpose of the Action Learning 
Set and the extent to which it is meeting the needs of 
established and new members. They should consider 
whether one or two members should assume a leadership 
role to re-purpose the group and consider any resourcing 
implications arising.  
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Annex 16.A: Acknowledgements

Table A1: Organisations involved in the consultation process

Organisation Partnership

Case Studies Arts Council England All

Aviation Heritage Partnership Lincolnshire

Bradford Museums and Galleries Bradford

Bruce Castle Museum London

Horton Grange Primary School Bradford

Jewish Museum London London

Kirkleatham Museum Tees Valley

Lockwood Primary School Tees Valley

Middlesborough Museum Tees Valley

RAF Cosford Lincolnshire

Riverdale Primary School Tees Valley

Science Museum Bristol

SS Great Britain Bristol

Telephone Consultations Anglesey Primary School Stratford

Artswork Kent

Barnsley Museums Yorkshire

Blackburn Museum and Art Gallery Blackburn and Lancashire

Coventry Transport Museum Coventry

Festival Bridge Great Yarmouth

Gilbert White and The Oates 
Collections

Hampshire

Hampshire Cultural Trust Hampshire

Leamington Spa Art Gallery and 
Museum

Coventry

Maidstone Museum Kent

Natural History Museum Peterborough

National Maritime Museum Great Yarmouth

Peterborough Museum Peterborough

Scarborough Museums Trust Scarborough
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Organisation Partnership

Science Museum Hampshire

Shakespeare Birthplace Trust Stratford

St Georges Primary School Great Yarmouth

The Wallace Collection Yorkshire

Time and Tide Museum Great Yarmouth

Victoria and Albert Museum Blackburn and Lancashire, 
Coventry

Vivacity Peterborough Peterborough

Yorkshire Sculpture Park Yorkshire
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Annex 16.B: Methodology

Approach

B.1 The study followed a three phase approach.  

Phase one (inception) established the aims and objectives of the programme from both the
funders’  and  the  partners’  perspectives.  Phase  one  concluded  with  the  delivery  of  an
inception report and a logic model the Museums and Schools programme. 

Phase  two  involved  the  collection  of  primary  and  secondary  data,  through  a  review  of
documentation,  case  studies  and interviews with partners,  and a  survey  of participating
schools.

Phase  three  involved  analysis,  reporting  and  dissemination.   We  conducted  desk-based
analysis,  presented  our  findings  to  Arts  Council  England  and  the  partnerships,  and
concluded with the delivery of the final evaluation report. 

Case studies and interviews

B.2 Case studies were selected to represent a range of different factors, including geographical
areas, the length of the time the partnership had been running for and the types of activities
undertaken with schools. 

B.3 Case study visits included interviews with 17 individuals across five partnerships: Bradford,
Bristol,  Lincolnshire,  London  and  Tees  Valley.  Further  telephone  interviews  were
undertaken with 25 individuals across the remaining nine partnerships. 

B.4 Interview  tools  were  constructed  to  explore  issues  associated  with  the  rationale  of  the
programme and the needs that the programme intends to address. Interview tools covered
the  inputs  into  the  programme,  including  funding allocation  and  the role  of  the  Action
Learning  Set,  and  the  resulting  outputs  and  activities  that  are  delivered  as  part  of  the
programme. The tools additionally focused on the impacts of the programme on children
and young people,  museums and the partnerships,  any unanticipated outcomes emerging
within the programme, and the extent to which outcomes and impacts could be attributed to
the programme. 

B.5 Case studies and interviews were undertaken with at least one individual within the lead
museum  in  each  partnership,  as  well  as  an  array  of  other  stakeholders.  The  types  of
interviewees that participated is broken down below (Error: Reference source not found).
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Table B2: Types of Interviewee

Interviewee type Number of interviewees

Lead Museum 20

National Museum 8

Partner Museum 5

School 5

Bridge Organisation 2

Arts Council 1

External Provider 1

Total 42

Source: SQW

B.6 MAXQDA was utilised to code each interview, using a coding set based on the components of
the logic model (e.g. aims and objectives, inputs). Initial findings from school surveys and
monitoring data were then used to break down these components into smaller areas, e.g.
Arts Award, impact on achievement, etc. Interviews were then analysed using Excel. 

Survey of Schools

B.7 An online survey was constructed and feedback on its design was secured from museum
partners attending an Action Learning Set in February. It was distributed to schools that had
participated in the Museums and Schools programme in 2016/17 and/or 2017/18, within
the 14 partnership areas.  The survey was open for 3 weeks, between the 1st March and the
22nd March 2018. Anonymised responses for their area were provided to each participating
lead museum, and were analysed using Excel.

B.8 In total,  149 responses  were  received  from schools  across  13 partnerships  (for  further
information, see  Case studies). On average, the survey took 11 minutes and 55 seconds to
complete.  Of  the  149 survey  returns,  10%  (15) took  over  an  hour  to  complete,  so  are
therefore discounted from the average completion time, as it unlikely the survey would have
been utilised for this amount of time, and would most likely have been saved to complete at
a later date. 
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Annex 16.C: Case studies

Case study: SS Great Britain, Bristol

Lead Partner: Brunel’s SS Great Britain with Royal West of England Academy

National Partner: The Science Museum

The Museums and Schools  programme has enabled the SS Great  Britain Trust  to create
activities and resources that bring learning to life with a ‘wow-factor’ for pupils, both on-site
and in the classroom. 

SS Great Britain is a ship designed by Isambard Kingdom Brunel that was completed in 1845
and represented an advanced scientific achievement at the time. It is now preserved in a dry
dock at a site in Bristol which also houses the Dockyard Museum, the Brunel Institute, and the
newly opened Being Brunel exhibition. The SS Great Britain Trust has been involved in the
Museums and Schools programme since its inception in 2012. Their national museum partner
has been The Science Museum, and it is the value and strength of this partnership that is the
focus of this case study. 

The partnership  was formed after  Arts  Council  England  approached the SS Great  Britain
Trust to request their involvement, who subsequently approached the Science Museum to be
their  partner.  The  Science  Museum’s  involvement  was  due  to  clear  shared  interests  in
science  education  and  reaching  culturally  deprived  communities,  and  because  the
programme would be complementary to a ‘research transforming practice’ project they were
undertaking at the time. 

From the  outset,  the  Trust  benefitted  from exposure  to  the  Science  Museum’s  methods,
approaches and resources, which included a rich evidence base of academic research on
science engagement and 25 years of audience research. More important however, was the
opportunity to work  with peers to deliver  against  a plan with challenging  deliverables  that
required innovative thinking  and novel  approaches – in this respect  the Science Museum
partners  acted  as  a  sounding  board,  a  critical  friend,  and  a  source  of  inspiration.  The
development of peer relationships was facilitated early-on through opportunities for the Trust’s
staff to visit their peers at the Science Museum to share experiences and learn from each
other. For the Science Museum, the partnership offered opportunities to test innovative ideas
that are less viable in a national museum hosting 390,000 educational visitors per year. The
Trust’s lower visitor numbers and local audience better suit a small scale, developmental pilot
approach  of  ideas  and  innovation  (especially  those  with  a  locality  focus).   Some  of  the
lessons learnt through the programme have subsequently informed the Science Museum’s
four regional sites. 

Through such collaborative working, the partnership has, amongst other things:

 developed a ‘Golden Ticket’  scheme that  is  given to visiting children from eligible

schools, which provides free access to the museum for their family and is intended to
encourage revisits

 run transition events over the summer holidays, targeted at children transitioning from

Year 6 to Year 7
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 created ‘Full Steam Ahead’ – an online game and app that brings the collection to life

and is available to schools in the classroom

 developed a ‘Chart Your Own Course’  resource to support teachers in conducting

self-guided tours

 developed ‘Explore Everywhere’ and ‘Arts Everywhere’ resources for young people to

engage with the museum in self-guided tours, which can be used in settings outside
the museum, with the latter supporting achievement of Arts Awards

 delivered ‘Talk Science’ CPD sessions on-site to support secondary and late-primary

teachers in using science museums to deliver science education, which drew on CPD
sessions already being run by the Science Museum. 

The  wide  range  of  activities  and  resources  that  the  programme  has  supported  have
significantly increased the quality and breadth  of  the Trust’s offer – creating exciting new
ways for children to access the museum’s collection, not only on-site but in the classroom as
well.  These  activities  and  resources  have  been  consistently  refined  in  accordance  with
feedback  from teachers and children  to maintain  a high-quality,  relevant  and fun offer  for
schools and the children.

A.1 The  partnership  with  the  Science  Museum  has  been  identified  as  a  key enabler  of  the

achievements of Brunel’s SS Great Britain, and this relationship has now extended beyond
the confines of the Museums and Schools programme. The organisations are now working
more widely on science engagement and co-presenting at a conference on how to engage
young people in science. The partnership has been so highly valued by the Science Museum
that it motivated them to get involved in a second partnership with Hampshire Cultural Trust. 
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Case study: Lincolnshire Aviation Heritage

Lead Partner: Lincolnshire County Council with the Aviation Heritage Partnership, 
Museum of Lincolnshire Life and The Cottage Museum in Woodhall Spa

National Partner: RAF Cosford 

Lincolnshire Aviation Heritage has been involved in the Museums and Schools programme 
since the outset in 2012. The project encompasses 10 sites, from major regional museums 
such as the Lincolnshire Aviation Heritage Centre at Spilsby and Lincoln Museum, through to 
volunteer run and ‘non-conventional’ sites including RAF Scampton and the We’ll Meet Again 
Museum in Frieston. The project covers a broad geographic area, providing opportunities to 
reach a large volume of children, but offering challenges relating to travel times and 
remoteness. These challenges are addressed by a combination of subsidies and pro-active 
outreach from the project team. The latter has proved fruitful, with the sites boasting high 
return rates, and schools are actively encouraged to undertake programmes visits to two or 
more attractions within the project portfolio.

Lincolnshire City Council’s seven years leading the project has allowed them to undertake 
periods of renewal, refinement and innovation, ensuring the continual appeal of the project to 
the broadest cohort of children. At the outset, they worked closely with the national partner – 
RAF Cosford – to design and deliver curriculum relevant content. 

The relationship between Cosford and the Lincolnshire museums is extremely strong. The 
national partner was instrumental to the early success of the project; providing in-depth 
analysis of the suitability and readiness of delivery sites; ‘site appropriate’ activity plans; and 
playing a key role in capacity building at both project management and volunteer levels. This 
bond has been strengthened by the sharing of ideas, lesson plans and materials in both 
directions as the project has matured.

Changes to the national curriculum have provided challenges to the project which they have 
addressed innovatively. World War 2 – which provides the backdrop to much of the aviation 
museum’s collection – is now only an ‘opt in’ topic for Key Stage 2 history pupils (although 
given the local links, and their affinity with the Lincolnshire programme, many schools do 
choose this option). This facilitated a pivot towards addressing the topics at the core of the 
museums’ collections – aviation and military history – through use of other creative and 
educational disciplines. A day at a project site can cover everything from creative writing to 
the physics of jet engines.

Sessions and workshops available at Lincolnshire sites include:

 Superheroes: a creative writing and art focussed lesson led by teen sci-fi author GL 

Twynham, which uses the concept of superheroes (e.g. Marvel characters) to teach about
WW2 heroes. The children write stories and produce comic books about their own 
‘superhero’, and make a Victoria Cross medal.

 Art and Poetry: led by a local poet, Ash Dickinson, the children learn about the war 

poets and write their own poetry based on the experiences of young people during war. 
This is informed by objects at the site and the stories of real people who had been based 
at the site.
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 Wartime Christmas: this session is the most popular across sites. It includes lessons 

about rationing, including children ‘clubbing together’ to make carrot cookies, ‘make do 
and mend’ decorations and cards, and singing and dancing to Christmas songs.

 Remembrance: art focussed lessons with ‘The Poppy Lady’, where children and young 

people create giant poppies and ‘poppy tunnels’ to plant at the graves of war veterans. 
Last year’s ‘Waddington Remembers’ received excellent coverage in local news outlets.

This approach also enables the Lincolnshire partnership to offer the majority of children 
visiting a site the opportunity to undertake the ‘Discover in a Day’ Arts Awards certificate 
within their first visit; the team absorb the majority of the costs for independent assessments, 
charging £5 per child. 

All of the sessions delivered in Lincolnshire museums make a virtue of their collections; most 
have been devised with specific objects and artefacts in mind and encompass everything 
from Lancaster Bombers and a (purpose built) ‘Anderson Shelter’ through to replicas of the 
clothing and foodstuffs which would be worn and eaten by contemporary children. This use of 
the collections has served several purposes – from giving new life to unused and unheralded 
objects, to teaching young visitors about the ‘working’ of a museum, including what cannot be 
touched, and why. 

The sites also offer children an opportunity to meet – and work with – volunteers, many of 
whom are RAF veterans. This inter-generational relationship building is recognised as an 
added benefit by all involved.

The project team have gone to great lengths to target schools in the most deprived 
communities in the region.  They have secured agreement to extend their catchment area to 
include Grimsby and Cleethorpes, which are amongst the most deprived towns in the UK. The
transport subsidy, especially in a large geographic area, is absolutely vital to engage these 
young people and accounts for 50% of overall spending of the Programme within the 
partnership (up to £300 per school).

The project is particularly proud of its work with SEND schools, for whom they have devised 
specialist lesson plans (and delivered tailored capacity building) using ‘age differentiated 
learning’ practices to ensure an approach which is engaging to the young people and made 
the visits worthwhile.
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Case study: Tees Valley Museum Partnership 

Lead Partner: Kirkleatham Museum with Captain Cook Birthplace Museum, Head of 
Steam, Darlington; Museum of Hartlepool & Art Gallery, Cleveland Ironstone Mining 
Museum, Preston Park Museum in Stockton, Dorman Museum, and Middlesbrough 
Institute of Modern Art.  

National Partner: National Portrait Gallery  

The Tees Valley partner museums worked together prior to the programme. They are located 
in an area in the North East associated with the birthplace of the railways and heavy industry, 
but now commonly associated with industrial decline and economic deprivation. The 
partnership group is well established and led by Kirkleatham Museum, which is located in a 
small village outside of Redcar. The museum partnership has always had an active education
programme but this has been expanded through the Museums and Schools programme. 
When the Programme started the museum group were coming out of the Renaissance 
programme but were still struggling financially with some sites closing and staffing levels 
being reduced. 

The museum group has engaged with external agents to maximise the impact of the 
investment from the Museums and Schools programme by developing strategies to achieve 
the challenging targets. They have worked with a specialist educational consultant throughout
the project, which has provided valued links to other research and practice networks and 
additional development capacity. 

The national museum partner has been the National Portrait Gallery (NPG) who drove early 
development activities which included days spent with their education team in London. 
Together the museum partners developed an approach to refreshing their portfolio of 
activities for schools around the concept of ‘making a mark’ which celebrates local people, 
links them to the curriculum and also provides a link to portraiture. One of the early results 
from this collaboration was loans from the National Portrait Gallery to each of the partners 
who have had at least one portrait each, linked to their own collections or programmes. The 
loan of a portrait of Mo Mowlem, which created a lot of interest generating additional footfall 
through the museum, and was also an opportunity for the regional museum teams to learn 
how to manage loans of major pieces. For Kirkleatham Museum, that loan was key to getting 
the Gertrude Bell exhibition, with loans from other nationals including the British Museum and 
the Royal Geographic Society, as well as the Bell portrait from NPG.  

The partnership is a particularly strong example of shared and continuous professional 
development. The museum partners have supported professional development of educators 
in three key ways; through the Action Learning Set; through closer partnership working 
locally, and through the co-creation of learning programmes with schools and teachers.  

The partners have been keen to learn from other members of the Action Learning Set by 
hosting visits from other museums in the group and visiting them on site. For example, the 
Tees Valley team have spent a day in Coventry and then the following year they visited the 
Pennine and Lancashire group of museums to share practice. They have also hosted teams 
and individuals at Kirkleatham Museum for study days. The opportunity to share ideas and 
practice in this way was said to be invaluable. The museum partners use the ‘making a mark’ 
theme and adapt it to their own collections. Through working with the national partner, joint 
meetings and project working, the education officers have come to know each other better 
and learn from each other. This is very powerful for professionals who may be the only 
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educational professional in a museum. This stronger sense of collaboration has enabled 
museums to refer schools between them if they think that another museum will better meet 
their needs.  

Finally, the partnership realised closer relationships with schools as part of the 3-visit model. 
The team noticed that rather than teachers bringing a group in and stepping back, they 
increasingly were working with the museum teams to plan learning progression for their pupils
between visits. The link between teaching and museum educators has been reinforced with 
the Class in Residence project run with a local school and the Captain Cook Birthplace 
Museum. This involved a full week of learning for a whole class, who relocated to the 
museum, to experience co-designed and co-delivered sessions.  

Building the capacity of museum education staff to refresh their practice, reinvent their 
activities and engage in interesting learning projects has been a significant element of the 
programme in the Tees Valley, as has their work with teachers to help them to learn and 
explore new approaches to pedagogy and curriculum planning. Those elements of formal and
informal continuous professional development are expected to offer an important way to 
sustain the impact of the programme in future years.  
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Case study: Bradford Museum Group

Lead Partner: Bradford Museum Group with Cartwright Hall, Bolling Hall Bradford 
Industrial Museum, and Cliffe Castle at Keighley

Bradford Museums & Galleries joined the Museums and Schools Programme two years ago.
There are four local authority museums and galleries run by Bradford Metropolitan District
Council. Cartwright Hall is an art gallery in a park close to the centre of Bradford, with the
Industrial Museum and Bolling Hall also located within the city, and Cliffe Castle Museum in
nearby Keighley.  

Bradford is one the Department for Education’s twelve Opportunity Areas receiving £6million
to boost opportunities in the area as part of the government’s social mobility agenda. The
Bradford action plan has four priorities, two of  which are to improve literacy in Bradford’s
primary schools  particularly for disadvantaged pupils,  and to strengthen school  leadership
and the quality of teaching. The Bradford context is challenging; the level of child poverty is
worse than the England average with 27% of children aged under 16 years living in poverty;
37% of pupils in Bradford schools have a first language that is known or believed to be other
than English; and it is ethnically diverse with 39% of pupils of Asian origin. The learning team
at Bradford Museums works with schools to provide learning opportunities and experiences
that engage schools within this local context.

After the downsizing of the team due to restructure in 2012 and the announcement of the new
national curriculum in 2014, the small core learning team had begun to develop a number of
new approaches  to  their  educational  activities.  The core focus  of  their  work  became the
permanent  collections  and providing  experiences  that  could  not  be replicated in  a  school
environment. In 2015 one of their innovations, a child centred enquiry approach, the Art and
Science  of  Noticing  (ASN)  was  shortlisted  for  the  Museums  and  Heritage  Educational
Initiative Award, and shortly afterwards they were invited to join the Museums and Schools
programme. They do not have a national partner museum but have used the museums and
schools network and funding as an opportunity to link up with the partners in the programme
through the Action Learning Set. Last year the team made a visit to the Tees Valley to learn
about the approaches used by the group of museums there and are planning to continue to
share expertise from other specialist practitioners at regional and national museum level.

The learning  team at  Bradford Museums have  a  current  menu of  23  different  workshops
across their  venues  which  are  mostly  for  Key Stage  1  and  2,  with  a ‘Fairytale  Explorer’
workshop  for  ‘early  years  and  foundation’  students  and  a  ‘Take-over  day’  and  ‘Art  and
Science of Noticing’ suitable for up to Key Stage 5. The Museums and Schools programme
has  enabled  the  team  to  develop  some  of  these  workshops  to  complement  their  work
including:-

Using  the  collections  to  support  cross  cultural  learning  around  curriculum topics  of  faith,
history and ‘British values’.  The galleries at Cartwright  Hall  deploy a thematic approach to
showing their  collections and the collections  are used in new sessions that help pupils  to
explore British Values including liberty, law and faith. The Art of Early Islamic Civilisation uses
artworks and artefacts in the museum collection to encourage pupils to explore the history of
this culturally significant civilisation. The calligraphy element to this workshop is integral and
the museum curators added a new display case into the gallery adjacent to the artworks to
enhance the experience for the pupils.

64



Further  development  of  the  enquiry  based  ‘Art  and  Science  of  Noticing’  approach  which
supports  literacy  and  children’s  own  experience.  The  Art  and  Science  of  Noticing  now
accounts for about one fifth of all Bradford museum group bookings and is helping to facilitate
teachers to use visits as part of a learning journey rather than a stand-alone activity. Pupils
are  encouraged  to  explore  the  museum  to  find  an  object  that  interests  them  and  make
drawings and notes about that object, think of questions about it and share them with partners
or the group. This enquiry led approach to learning can act as a starting point into a number
of different topics, and has been used with reception through to secondary school pupils. 

Using  and creating  new spaces  for  learning.  The funding has been  used to create  more
gallery teaching and learning spaces as well as learning activity to support new galleries such
as the David Hockney gallery; celebrating the work of the world-famous artist. Local schools
participated in focus group discussions  before the gallery was established  and their  input
helped to design the space (for example to recreate his messy and creative studio as children
did not know what an artist’s  studio looked like), the hang (with artwork hung low so that
children can see them), and the interpretation (with a section on where he lived and worked to
create  a  link  between  local  children  and  the  artist).   Museums and  Schools  programme
funding has enabled the creation of new education workshops in this gallery space. 

Whilst most of the sessions are cross-curricular there is a clear focus on the importance of
creativity and allowing children to connect with and process what they are seeing in a way
that is relevant, accessible and interesting to them. This was illustrated by one of the teachers
who participated in the case study: 

‘We have started to push on observational skills, following the ASN
approach because we can forget that observing is a really vital skill so
we run a session about observing…  It allows the children to develop
their speaking and listening skills because they are making a story

about a painting they are looking at, and can share their own
impression of what they can see… Art allows our non-English speaking

pupils to communicate through drawing... language does not come
across as easily as drawings do – through drawings you can express
your interest and feelings.... Everyone can make a mark and there’s

always a story behind every mark. We had one child [who] was
transformed in the session and he could explain to us through his

drawings things about his life and experiences, through this he told us
that he never went to school back in his country.’

The process of developing these activities has been impactful for the learning team. Learning
from other museums and experts has been part of the process, but deeper engagement with
a number of local schools, some of whom are within walking distance of the sites, has helped
to develop the activities and has been crucial to success. Some activity has even been co-
delivered with school staff. The learning team and the quality of the service and experiences
they offer is now much better known within local schools, with some schools planning to bring
their whole school to experience Bradford museums and galleries workshops over the year.
This has consolidated relationships with a range of teaching staff across many local schools,
some of which did not previously access the service. The museum team observe that some of
the elements of pedagogical practice such as the enquiry led approach are being absorbed
into teaching practice, and teachers have been keen to repeat visits in the subsequent year.
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They find that teachers particularly value support for subjects that they might find challenging
within their usual classroom environment such as religious education or British Values.  The
museum learning staff have been able to pilot and develop workshops that give young people
and teachers starting points which can then be built upon back at school, and allow a space
for children to investigate and question, using the museum’s collection in a way that can’t be
replicated in the school environment. 

This ability to innovate and take risks within a setting outside of the classroom with links to 
enquiry, literacy and cross cultural leaning has led to the team being asked increasingly to 
make presentations to seminars and conferences outside of Yorkshire, and participate in 
national groups such as the Specialist Subject Networks for Islamic Art and Material Culture –
alongside curators from Birmingham, the Ashmolean, and Manchester museums.  

66



Case study: London Links partnership

Lead Partner: Jewish Museum London with Bruce Castle Museums and Valence House

The London Links partnership is led by the Camden based Jewish Museum London, in 
partnership with Bruce Castle Museum in Tottenham and Valence House in Barking. The 
former is a well-established cultural attraction, with the latter two museums being more 
community based and local authority led. In comparison to other partnerships, the ‘common 
thread’ between the three museums is their focus on community engagement, rather than a 
single topic or aspect of the curriculum. In the absence of strong engagement from both the 
National Partner and Bridge Organisation, the Jewish Museum has taken a ‘hands on’ role in 
leading the project – providing classroom support and mentoring to other partners where 
possible, and re-allocating funding in light of their successful application to become a National
Portfolio Organisation in 2017.

Both the Jewish Museum and Valence House have been involved in the programme since 
inception, with Bruce Castle joining in year 4. The museums either reduce the rate of the 
workshop cost or seek to offer a ‘buy one get one free’ approach to lessons and visits, with 
schools encouraged to attend one or more attraction or session within a single museum site –
this has helped boost visits across the portfolio and return visits to each specific site.

The programme targets some of London’s most deprived boroughs, including Haringey, 
Newham and Hackney, and they have a high proportion of participants receiving free school 
meals. Anecdotal evidence from teachers suggests that very few children from these areas 
have had a cultural experience – many have not travelled beyond their locality, or even used 
the Tube, and the majority have not been to Camden (where the Jewish Museum is sited). In 
its own way, this is much a part of the experience as the visit to the museum itself.

This focus – at least for the Jewish Museum – was arrived at with purpose. At the beginning 
of the programme, they estimated that approximately 5,000 children and young people visited
the museum per annum; this now stands at around 17,000. Museums and Schools offers an 
opportunity to ‘give back’ to local communities such as Camden and Haringey and change 
dynamic of young visitors – previously these had been largely private school and ‘middle 
class’ children, but are now much more diverse, with outreach to mixed and deprived 
communities.

For those at the Jewish Museum, the programme offers an opportunity to work with children 
and young people which they relish. It also offers them a chance to combat misconceptions of
Jewish faith and culture, and bring a personal perspective –the programme’s facilitators are a 
mix of Jewish and non-Jewish. The majority of young visitors (95%) are not Jewish, and very 
few have any knowledge of Judaism, so the visits also provide a ‘safe space’ for them to ask 
naive or difficult questions about the religion without fear of judgement or reprisals.

Some of the children have modest experience of Judaism (especially those who live in South 
Tottenham, close to the Hasidic Jewish community in Stamford Hill) but the majority have little
sphere of reference with the religion – they come from mixed, deprived areas of London, 
many are Muslim and a relatively large proportion do to not have English as a first language. 
The lessons are specifically planned to provide an ‘entry’ into understanding the religion, via 
tactile engagement and activity (‘Totally Torah’ or ‘Passover’) or stories relating to London 
(‘Jewish EastEnders’, ‘Every Object Tells a Story’).

67



The Jewish Museum has also reacted to changes in the religious studies curriculum to 
support teacher CPD. Many teachers have approached the museum to help them understand
Judaism and support their classroom approach. A significant number of these enquiries have 
come from Catholic schools, who are now required to teach Key Stage 4 children about ‘2 or 
more’ religions.

Partner museums do offer ‘Arts Award’ sessions, but these are not a comfortable fit with the 
purpose of their collections and they find that the availability of subsidised (or free) Arts Award
sessions at National museums such as the British Museum or National Portrait Gallery, 
makes hitting take-up targets a challenge.

The desire of all partner museums to engage new audiences means it is little surprise that 
they have all been able to put their collections to good use. Bruce Castle uses their 
collections to teach the history of Tottenham, including through projects focussed on the 
evolution of the high-street and their teacher-led ‘Mystery Manor’ trail based in the grounds of 
the museum.

The Jewish Museum promotes ‘hands on’ learning, sourcing ‘child friendly’ objects which will 
help engage young visitors. The museum’s collection is used in almost every session. The 
lesson ‘Every Object Tells a Story’ is a good example. The ‘object’ is a spice box, which tells 
the story of a family split by the ‘Kindertransport’ during WW2 – the ‘Kinder’ in question were 
reunited with the object on a pilgrimage back to their childhood home where it had been 
buried by their parents’ neighbour’s garden to preserve keepsakes of their childhood from the 
Nazis. The object ‘brings to life’ the reality of Jews in Germany, and the impact of migration 
on Jewish youngsters.  

The Museum has also developed an interactive website which logs a large number of objects 
which can be used to facilitate classroom discussions by teachers.

The programme has changed the entire DNA of the Jewish Museum, moving it away from 
one which served the Jewish community to one which facilitates inter-faith dialogue, outreach 
and engages with children from diverse backgrounds. The learning from the programme, 
support from Arts Council England and other partners, and the embedding of the ‘Quality 
Principles’ has helped the Jewish Museum on their path to attaining National Portfolio 
Organisation status during the latest funding round.

Building on the willingness to change and evolve, the programme has given the Jewish 
Museum a totally new audience, direction and focus. The same is true – on a smaller 
scale – at Bruce Castle. Although the collections are still only available part-time, the 
museum’s approach to managing their collections and engaging new audiences has seen 
a step-change driven by their inclusion in the partnership. 
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Annex 16.A: Survey Returns

A.1 In total, 1,865 primary schools and 235 secondary schools visited participating museums as
part of the programme in 2016/17. Of these a total of 149 schools responded to the survey;
143 were full responses, and the remaining six were partial responses in which the majority
of questions were answered. The response rate of 7% is not unusual for a self-completion
survey in a short time frame, but with this proportion and the total number returned the
schools  survey  results  cannot  be  reported  as  representative  of  all  school  experiences.
Rather they provide an indication of the types of experiences reported by schools and they
provide a ‘taster’ for the type of information that such a survey might yield if repeated in the
future. 

31. Profile of respondent schools

A.1 The  schools  that  took  part  in  the  survey  were  diverse,  from  a  number  of  different
geographical locations, covering different educational stages and school types. This section
covers the background of schools which responded to the survey, including where the school
visit took place, the education stages covered by the school, what type of school they are,
their  Artsmark  status  and  whether  they  were  located  in  a  Department  for  Education
assigned Opportunity Area. 

A.2 Schools were asked to specify what area they visited the museum in, rather than the name of
the partnership, in order to minimise confusion. For example, a school may have visited a
partner museum in the area (e.g. Captain Cook Museum), rather than the lead museum (e.g.
Kirkleatham Museum) and as a result may be unsure what partnership to refer to. Therefore,
to ensure consistency with survey responses, partnership areas are referred to throughout
this Annex in place of the partnership name as indicated in the table below. 

Table D3: Schools survey areas

Partnership area Partnership name

Barnsley Barnsley Metropolitan Borough Council

Blackburn and Lancashire Blackburn Museum and Art Gallery

Bradford Bradford Museums and Galleries

Bristol SS Great Britain

Coventry Culture Coventry

Great Yarmouth Norfolk Museums Service

Hampshire Hampshire Cultural Trust

Kent Maidstone Borough Council

Lincolnshire Lincolnshire County Council

London Jewish Museum London

Peterborough Peterborough Culture and Leisure

Scarborough Scarborough Museums Trust

Stratford The Shakespeare Birthplace Trust
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Partnership area Partnership name

Tees Valley Kirkleatham Old Hall Museum

A.3 Overall, survey responses were received from schools in 13 out of the 14 partnerships, with
no responses returned from the Scarborough partnership area. Across the partnership areas,
the rate of returns varies, ranging from three (2%) returns from schools in Blackburn and
Lancashire, Coventry and Peterborough, to 25 (17%) returns from schools in Lincolnshire
and Kent. 

Figure68: Area of school visit

A.4 Respondents stated what education stages their school  covered.  The majority of  schools
covered  primary  education  stages  (key  stages  1  and  2),  with  89%  (133)  of  all  schools
housing a  junior school,  and 77% (115) housing an infant school.  In total,  60% (89) of
schools involved a nursery and/or a reception stage. In contrast, schools offering key stage
3-5 (secondary and sixth form/college) returned a much lower number of responses, which
could  be  indicative  of  the  types  of  schools  reached  across  the  programme  as  a  whole.
Returns  from secondary  schools  and  sixth  forms/colleges  were  received  from only  five
partnership areas; Bradford, Coventry, Kent, London and Peterborough. All of the returns
received from Coventry were from schools covering both secondary and sixth form/college
stages. 
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Figure69: Education stages in school respondents

A.5
followed by 43% (64) of schools which identified as an Academy, making up the majority of
schools. However, for schools offering key stage 3-5 (secondary and sixth form/colleges),
Academies make up 71% of the types of schools, with just  19% of key stage 3-5 schools
identifying as a Local Authority Maintained school. 

Figure610: Type of schools responding to the survey

Source: SQW analysis N=149

A.6 Of  148  responses,  68%  (101)  did  not  know if  their  school  was  located  in  an  assigned
Opportunity Area. The 12% (18) of schools that were located in an Opportunity Area were
spread  across  nine  partnership  areas.  Interestingly,  only  two  of  the  partnership  areas
(Bradford and Scarborough, on the North Yorkshire Coast) are Opportunity Areas, which
suggests  that partnerships engage schools further away than their immediate local  area,
presumably as part of their reach into more deprived communities.  Secondary schools and
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sixth form/colleges were more likely to be located in an Opportunity Area, with 33% (7) of
schools stating their location as within an Opportunity Area. 

Table D4: Schools located in a Department for Education assigned Opportunity Area

Partnership Yes No Don’t know

Barnsley 1 0 3

Blackburn and Lancashire 0 0 3

Bradford 6 0 5

Bristol 0 9 8

Coventry 1 0 2

Great Yarmouth 2 3 16

Hampshire 0 1 2

Kent 3 6 15

Lincolnshire 1 9 15

London 1 0 6

Peterborough 1 0 3

Scarborough 0 0 0

Stratford 2 1 12

Tees Valley 0 0 11

Total 18 29 101

% of total responses 12% 20% 68%

Source: SQW analysis

A.7 Over half of schools (56%, 81 of 145) did not have an Artsmark quality award. Of the 13%
(19) of schools that did have an Artsmark quality award, around three quarters (14) had a
gold award and one quarter (5) had a silver award. No schools that responded to the survey
had a platinum Artsmark award. Schools that covered key stage 3-5 were less likely to have
an  Artsmark  quality  award,  with  one  secondary  school  and  no  sixth  forms/colleges
achieving an Artsmark award (gold). 
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Figure611: Artsmark quality award

32. School engagement with museums

A.1 This section covers how schools engaged with their partner museum, including when they
visited, how they found out about the programme, and the main reasons why they decided to
engage with the programme. 

A.2 Around one third of respondents (30%, 44) had visited a partnership museum across both
2017/18 and 2016/17, with 50% (73) of schools visiting this academic year. This increase
from 19% in the previous academic year could be due to the expansion of the programme to
incorporate  new  partnerships.  The  survey  was  sent  to  schools  who participated  in  the
programme  over  these  two  academic  years,  and  therefore  we  are  unable  to  determine
whether schools had visited partnership museums over a longer time period. 
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A.3 Direct mailing via email was the most common way schools found out about the Museums
and Schools programme, with 43% (64) of schools finding out about the programme via this
method.  Word  of  mouth  was  another  popular  way  respondents  learning  about  the
programme,  with  29% (43) finding  out  via  another teacher in  the school,  and 7% (11)
through another  professional  worker  or  governor.  An additional  11% (17)  gained  their
knowledge  of  the  programme  through  their  local  Cultural  Education  Partnership,
highlighting that some knowledge is being disseminated through ACE forums. 

A.4

the museum previously and wanted to visit again (58%, 87). Across secondary schools and
sixth  forms/colleges,  the  top reason  for  organising  visits  changes  (see  Error:  Reference
source not found), with schools most likely to organise a visit as it fits with the school’s arts
and creativity  culture (71%,  15 of  21)  than any other reason.  The  lack of emphasis  on
curriculum links for secondary schools and sixth form/colleges may be a reason why key
stage 3-5 pupils take part in the Museums and Schools programme less frequently, as in
many subjects, a museum visit won’t be a supporting activity to the core curriculum. 

A.5 Across all responses, schools were less likely to organise a trip for pupils to experience a
positive science learning activity (10%, 15), however when focusing on secondary schools
and sixth forms/colleges, this reason rises to 29% (6) of responses (see  Error: Reference
source not found). However, secondary schools are still more likely to organise a museum
trip for a positive experience of a cultural learning activity than a science learning activity. 
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Figure614: Reasons for organising a visit to the museum (all schools)

Figure615: Reasons for secondary schools and sixth forms/colleges organising a visit to the 
museum

Source: SQW analysis N=21
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33. Most recent visit

A.1 The following section focuses on schools’ most recent visit. Schools were asked to focus their
responses on the visit they had most recently undertaken, which included the background to
their most recent visit, covering what year group(s) took part, an estimation of how long the
visit took to plan and an estimation of the costs of the visit to the school. In addition, schools
responded to questions about what learning activities they undertook pre and post-visit, the
type of outreach they received, the activities their pupils were involved in on the visit and
what the outcomes of these activities were.

A.2 Schools commented on the challenges of undertaking visits to museums and what worked
well about the visits, as well as any further activities they were involved in as part of the
programme.

Background to schools’ most recent visit

A.3 The most common key stage participating in the Museums and Schools programme on their
most recent visit was key stage 2 pupils, and the modal year group was Year 5 It would be
interesting to find out the extent to which this pattern of attendance was representative
across the whole programme. The small numbers of key stage 3+ participant year groups is
reflective  of  the  smaller  number  of  secondary  schools  and  sixth/form  colleges  who
participate  in  the  programme  as  a  whole.  This  reinforces  consultation  evidence  that
secondary schools are much harder to engage than primary schools.  

A.4

of time taken up by staff hours to accompany the visit (14 hours), with a quarter of time
given  by  parent/carer  volunteer  time  to  accompany  the  visit  (6  hours)  and  5%  of
professional time to ensure pupils with SEND are fully supported. The remaining time is
used to organise the trip, with 9% administrative time (e.g. to secure permissions, make
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travel arrangements) and 8% teacher time (e.g. to liaise with the museum, to carry out pre
or post learning activities). In total, the average time required from schools to organise and
deliver a school visit is 26 hours. 

Figure617: Average time required from schools to organise and deliver the school trip (hours)

A.5 Further  to  time  inputs,  schools  were  asked  to  estimate  the  financial  costs  required  in
delivering a school trip,  as an additional indicator of school inputs. On average, almost a
quarter  of  costs  (73%)  went  towards  travel  and  staffing  costs,  (£150.09  and  £153.83
respectively).  The  majority  of  remaining  costs  went  to  payment  for  the  museum  visit
(£110.36), with only 2 schools noting they input other costs into the delivery of the trip. In
total, the average cash cost for schools to run a visit is £415.84. 

Figure618: Average cost required to deliver the school trip
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Outreach and pre/post-museum activities

A.6 Of the 149 respondents, 69% (103) undertook specific preparatory learning activities with
pupils before their visit. For most schools, this was based on topics already covered in their
curriculum (e.g. Ancient Egypt and the Romans in History, Shakespeare in Literacy), in some
cases adapted for the topic of the museum session. In some schools, lessons were dedicated
to learning about the local area or the museum itself (e.g. learning about different forms of
art  found in  the Art Gallery).  Out of  the  103 schools  who carried  out pre-visit  learning
activities,  31%  (32)  of  schools  stated  they  used  museum  resources  as  part  of  their
preparation (e.g. loan boxes, material purchased for museums on previous visits). 

A.7 More schools undertook post-visit learning activities than pre-visit learning activities (80%
compared to 69%),  with 49% of  these schools using museum resources  after their  visit.
Again, most schools linked their museum visit to their curriculum topic post-visit, and many
schools  focused on  literacy  through  creative  writing,  recounting the visit  through diary
entries and writing thank you letters to the museums.  Other types of  post-visit  learning
activity  included  homework  investigations,  completion  of  Arts  Award  booklets  and  the
practice of skills (e.g. drawing and modelling). In total, 60% of schools undertook both pre-
and post-museum learning activities. 

A.8 Across 2016/17 and 2017/18, 55% (82%) of schools responding to the survey had accessed
further  support  from  the  museums.  This  included  attending  or  participating  on  special
exhibitions (59%, 48 of 82), the use of online resources (44%, 36) and the loan of resources
from the museum (26%, 21). In total,  5% (4) of schools who had accessed support from
museums over a two-year academic period had utilised all three of these methods. 

Figure619: Types of museum support accessed by schools

Further engagement with museums

A.9 Approximately a quarter (23%, 32 of 142) of schools had undertaken co-creation activities
with their partner museum, with all respondents noting that this had a positive impact on
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their professional practice.  Interestingly, secondary schools and sixth form/colleges were
more likely to undertake co-creation activities with museums, with two thirds (67%, 14 of
21) of secondary schools and sixth form/colleges participating in this.  

A.10 A higher proportion of schools experienced professional  development  with  the  museum
than  undertook co-creation  activities.  In  total,  35%  (86  of  142) of  schools  experienced
formal  or informal  CPD, including the improvement of knowledge on particular subjects,
improved  understanding  of  the  Arts  Award,  and  involvement  in  CPD  sessions.  Again,
secondary  schools  and  sixth  form/colleges  were  more  likely  to  experience  professional
development as a result of their engagement with the museum, with two thirds (67%, 14 of
21) of secondary schools and sixth form/colleges experiencing CPD.  

Arts Award

A.11 Positively, 70% (99 of 142) of schools were aware of the Arts Award, however a much lower
proportion (15%, 15 of 98) had children from their school who had achieved an Arts Award
in the current academic year. However, this could increase, as the survey was carried out in
March 2018 leaving four months for pupils to achieve an Arts Award within the academic
year. 

Figure620: Awareness of Arts Award

A.12 On the other hand. 34% of schools thought that the programme had a positive influence on
the achievement of, and interest in, the Arts Award amongst young people, with a further
28% slightly agreeing with this. 
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Figure621: The extent to which involvement in the programme has positively influenced the 
achievement of, and interest in, the Arts Award amongst young people

34. Final comments

A.1 Schools were asked to reflect on their involvement in the programme. Of 142 schools, 96%
(137) of  schools  felt  that the museum visit  represented value for money for  the  school.
Additionally, 81% (117 of 144) of schools were planning to organise further visits to the
museum in 2018/19, with only 1% (1) of schools stating they were not planning to. 

A.2 Schools  were  given  the  opportunity  to  present  any  final  comments,  which  were
overwhelmingly positive, many taking the opportunity to thank their partner museums, with
one respondent stating that their partner museum had ‘a great team of people dedicated to
making history come alive and relevant to the next generation’.

A.3  Respondents noted the positive impact on pupils, stating ‘our disadvantaged children thrived
from this opportunity- evidence in learning supports this’ and ‘it gave them opportunities they
might not ever experience out of school’. Respondents further highlighted positive impacts on
schools, with a school stating that ‘it has been a great way of linking up the Creative faculty
with Humanities  and English’  and positive impacts  on relationships between schools and
museums with a school noting that they ‘truly hope that our partnership with the Museum
continues to flourish’. 
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